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1. Overview of the MICE.N.E. Project

The MICE.N.E. (MICE Next Evolution) project is an Erasmus+ initiative aimed at developing an innovative
Higher Education (HE) curriculum in MICE Management. It is designed to address the evolving needs of
the Meetings, Incentives, Conferences, and Exhibitions (MICE) sector by integrating digital transformation,
sustainability, and innovative managerial approaches into educational programs.

The project follows a transnational cooperation model that brings together Higher Education Institutions
(HEIS), industry stakeholders, and policymakers from Italy, Spain, Slovenia, Belgium, and Lithuania.
Through collaborative research, curriculum development, and hands-on training initiatives, MICE.N.E. fos-
ters the alignment of academic learning with industry needs, ensuring that students are prepared for the fu-
ture of event management. The project aims to create a harmonized, interdisciplinary framework that pro-
motes excellence in MICE education, addressing both technical and strategic aspects crucial for profession-
als in the field.

MICE.N.E. focuses on the integration of Work-Based Learning (WBL) and Transformational Team
Coaching to enhance practical skills, strategic thinking, and leadership among students. This methodology
ensures that graduates are equipped to navigate challenges in the MICE industry, such as adapting to hybrid

event models, implementing sustainable practices, and leveraging emerging technologies. By combining
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theoretical knowledge with real-world application, the project provides students with the ability to manage

complex, large-scale events while fostering collaboration, adaptability, and innovation.

The primary objectives of the project include:

- Developing a cutting-edge MICE curriculum aligned with industry trends and competencies, integrating
contemporary subjects such as Al in event management, digital marketing for MICE, and sustainability
best practices.

- Enhancing digital and sustainability skills for future MICE professionals, ensuring that graduates can ef-
fectively use technology to optimize event logistics, improve customer engagement, and reduce environ-
mental impact.

- Promoting Work-Based Learning (WBL) methodologies to strengthen the connection between education
and industry. Through internships, apprenticeships, and live case studies, students gain hands-on experi-
ence that bridges the gap between academia and the professional world.

- Implementing a hybrid learning mobility program for educators and students to facilitate international
knowledge exchange, fostering an environment where best practices in MICE education can be shared
and improved upon across borders.

- Encouraging collaboration between academia and industry stakeholders to drive innovation and adapta-
bility within the MICE sector. By engaging professionals in course design, mentorship, and project evalu-
ation, the project ensures that students receive practical, industry-relevant training.

The project introduces a transformative educational model that goes beyond traditional classroom instruc-
tion. The use of team coaching methodologies ensures that students develop collaborative problem-solving
skills, preparing them to work efficiently in dynamic MICE environments. Additionally, experiential learn-
ing through simulation exercises, interactive workshops, and industry-led case studies reinforces key con-
cepts and enables students to master critical decision-making processes.

Through multi-stakeholder engagement, MICE.N.E. establishes partnerships with event planners, tourism
boards, international venues, and technology providers, integrating real-world industry challenges into the
curriculum. The inclusion of hybrid event management training, which covers the technical aspects of virtu-
al and augmented reality applications in MICE, prepares students to innovate and adapt in an increasingly
digital industry.

By adopting a forward-thinking and student-centered approach, MICE.N.E. aims to redefine MICE edu-
cation, equipping future professionals with the expertise needed to lead and innovate in a rapidly evolving
industry. The project is structured to have a long-term impact, setting a benchmark for MICE education
across Europe. The methodology is scalable and can be adapted to other regions, ensuring that future genera-
tions of MICE professionals are prepared for the global challenges of sustainability, digital transformation,

and internationalization.
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The project also aims to create a sustainable network of educators, industry professionals, and policy-

makers, fostering continuous improvement in MICE curricula. By ensuring that academic programs remain
aligned with industry needs, MICE.N.E. enhances career prospects for graduates, strengthens collaboration
between universities and businesses, and contributes to the overall competitiveness of the European MICE
industry.

In conclusion, the MICE.N.E. project represents a strategic step forward in Higher Education for MICE
professionals, reinforcing the importance of interdisciplinary learning, hands-on training, and industry col-
laboration. It is a visionary initiative that empowers students with the skills, knowledge, and adaptability to
thrive in one of the most dynamic sectors of the global economy.

The MICE.N.E. (MICE Next Evolution) project is an Erasmus+ initiative aimed at developing an innova-
tive Higher Education (HE) curriculum in MICE Management. It is designed to address the evolving needs
of the Meetings, Incentives, Conferences, and Exhibitions (MICE) sector by integrating digital transfor-

mation, sustainability, and innovative managerial approaches into educational programs.

2. Purpose of the Teaching Manual

The purpose of this Teaching Manual is to serve as a comprehensive educational guide designed to support
instructors, trainers, and academic institutions in effectively implementing the MICE.N.E. curriculum. It acts
as a cornerstone resource that translates the innovative vision of the MICE.N.E. project into a practical and
adaptable framework for everyday teaching and learning. The manual is not merely a set of instructions; it is
a dynamic tool for pedagogical transformation, crafted to address the specific educational and professional

development needs of those preparing the next generation of MICE professionals.

This manual emerges from a recognition that the traditional paradigms of higher education are insuffi-
cient to meet the complex, evolving demands of the modern MICE sector. As a response, it presents a for-
ward-looking, student-centered approach to curriculum design and delivery. The manual outlines strategies
that emphasize experiential learning, integration of real-world business challenges, and cultivation of both
technical and soft skills that are essential in today’s professional environment. In this way, the manual func-
tions as both a roadmap and a toolkit for educators who aim to foster holistic, impactful learning experienc-
es.

At its core, the manual seeks to align academic instruction with real industry expectations, ensuring that
students are not only knowledgeable but also capable and adaptable. The manual provides detailed guidance
on how to embed key themes—such as digital transformation, sustainability, and cross-sectoral collabora-
tion—into the fabric of MICE education. These themes are not treated as supplementary but rather as fun-
damental pillars around which course content, learning outcomes, and evaluation mechanisms should be

structured.
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Equally important is the manual's commitment to inclusivity and flexibility. Recognizing the diversity of

educational settings across Europe and beyond, it has been designed with adaptability in mind. Whether ap-
plied in a university setting, a vocational training environment, or a professional development context, the
manual can be tailored to local realities while maintaining its core pedagogical principles. This adaptability
ensures that the innovative practices promoted by the MICE.N.E. project can be sustained and scaled over
time.

In essence, this Teaching Manual represents a vital link between the strategic ambitions of the MICE.N.E.
project and the practical realities of educational implementation. It supports instructors in creating trans-
formative learning environments that prepare students to navigate the multifaceted challenges of the MICE
industry with confidence, creativity, and competence. Through this resource, educators are empowered to el-
evate the quality of MICE education, ultimately contributing to the professionalization and long-term sus-

tainability of the sector.

2.1. Objectives

The core objectives of this Teaching Manual revolve around enhancing the quality, consistency, and rele-
vance of MICE education across different learning environments and institutional contexts. By articulating a
clear set of pedagogical and developmental aims, the manual ensures that educators are empowered with the
necessary resources and strategies to implement an innovative, forward-thinking curriculum that meets both

academic standards and industry expectations.

A fundamental objective is to improve the pedagogical preparedness of instructors engaged in MICE ed-
ucation. This includes equipping them with teaching methodologies that support experiential, student-
centered learning and preparing them to effectively apply concepts such as Work-Based Learning (WBL)
and Transformational Team Coaching (TTC). The manual encourages instructors to shift from traditional
content delivery methods to more interactive, participative, and reflective models of teaching. This transition
is intended to create a more engaged and capable student body, better prepared to meet the evolving de-
mands of the MICE sector.

Another objective is to create alignment between the skills taught in academic settings and the competen-
cies required by the MICE industry. The manual provides a comprehensive framework for integrating con-
temporary topics such as artificial intelligence in event management, digital transformation, hybrid event
execution, and sustainable business practices. Through this integration, educators are guided to deliver con-
tent that is both theoretically sound and practically relevant, thus bridging the gap between education and
employment.

Additionally, the manual aims to foster adaptability and responsiveness in MICE curricula. Given the rap-
id pace of change in the industry, it is essential that educational programs remain flexible and responsive to
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new trends, technologies, and market dynamics. The manual supports the development of modular and cus-

tomizable learning pathways that can be adjusted according to institutional needs, student profiles, and re-
gional contexts. This approach encourages innovation in teaching design while maintaining alignment with
overarching educational goals.

The manual also emphasizes the importance of developing students' leadership, critical thinking, and col-
laborative problem-solving abilities. These competencies are cultivated through structured group work, in-
dustry-based challenges, reflective coaching, and interdisciplinary collaboration. In doing so, the manual
promotes a holistic approach to education—one that values both academic knowledge and practical wisdom.

Lastly, the manual aspires to create a sustainable ecosystem of academic and industry collaboration. By
promoting the co-creation of course content, mentoring relationships, and evaluation systems between uni-
versities and MICE professionals, the manual lays the groundwork for a durable partnership that enhances
curriculum quality and graduate employability.

Together, these objectives form the foundation of a robust educational strategy that seeks not only to edu-
cate but also to inspire the next generation of MICE professionals to become leaders, innovators, and re-
sponsible contributors to the global events industry.

2.2. Target Audience

This Teaching Manual has been designed with a diverse and multi-dimensional audience in mind, reflecting
the collaborative and interdisciplinary nature of the MICE.N.E. project. At its heart, the manual serves as a
practical and theoretical guide for those who are directly involved in educating, training, mentoring, and
supporting individuals pursuing careers in the MICE sector. By identifying and addressing the unique needs
of different groups of educators and professionals, the manual ensures wide applicability and impact.

One of the primary audiences consists of academic staff at higher education institutions, including uni-
versity professors, lecturers, curriculum designers, and educational coordinators. These individuals are en-
trusted with developing and delivering course content that blends academic theory with industry relevance.
The manual offers these educators tools and methodologies to introduce active learning, embed industry col-
laboration into curricula, and develop modular and interdisciplinary content that aligns with contemporary
MICE trends. Furthermore, the manual supports academic institutions in rethinking the structure of their ex-
isting programs, encouraging an evolution from traditional pedagogies toward more experiential and trans-
formative teaching models.

Another crucial audience for the manual includes professional trainers and corporate educators working
within the MICE industry. These professionals are often responsible for upskilling the existing workforce,
orienting new recruits, and designing in-house training programs that keep employees current with new
technologies, sustainability protocols, and customer engagement strategies. The manual serves as a valuable

resource for these trainers by presenting structured guidance on how to incorporate pedagogical principles
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such as Work-Based Learning and Transformational Team Coaching into professional development initia-

tives.

Alternatively, the manual also addresses the needs of vocational training providers, who play an essential
role in equipping individuals with practical, job-ready skills. For these institutions, the manual provides
practical insights into how to create meaningful learning environments that simulate real-world conditions,
offering students immersive experiences that closely mirror the challenges and opportunities of the MICE
industry. In particular, the manual supports these providers in developing competency-based modules that
enhance employability and encourage lifelong learning.

A further audience includes policy advisors, education authorities, and accreditation bodies involved in
shaping national and regional educational frameworks. These stakeholders can use the manual to understand
how innovative teaching practices and industry-aligned learning outcomes can be standardized, evaluated,
and scaled across different institutions. The principles outlined in the manual can inform curriculum design
at a policy level, helping to align academic standards with labour market expectations.

Finally, the manual is indirectly addressed to MICE students themselves, as the beneficiaries of the en-
hanced educational experiences it supports. By promoting practices that prioritize learner engagement, re-
flection, and active participation, the manual ensures that students are not passive recipients of knowledge
but rather co-creators of their own learning journeys.

In sum, the Teaching Manual is a strategic resource that speaks to a spectrum of educators, trainers, and
institutional stakeholders committed to advancing excellence in MICE education. Through its guidance, all
parties involved in shaping MICE professionals—from university faculty to industry mentors—are equipped
to foster the skills, values, and leadership capacities needed to thrive in a dynamic, globalized event man-

agement landscape.

2.3. Teaching Styles

In order to successfully deliver the innovative content and methodologies proposed by the MICE.N.E. pro-
ject, educators must adopt teaching styles that are dynamic, participatory, and responsive to the evolving
needs of students and the industry alike. This manual promotes a transformative approach to teaching that
prioritizes engagement, collaboration, and real-world applicability over traditional lecture-based instruction.
In doing so, it encourages the creation of learning environments that not only transmit knowledge but also
cultivate curiosity, initiative, and critical reflection.

Central to the recommended teaching style is the concept of active learning, which positions students as
protagonists of their own educational journey. Instead of passively absorbing information, students are chal-
lenged to interact with content, peers, and professionals through simulations, project-based assignments, and
reflective practice. This shift fosters deeper understanding and retention of knowledge, while also develop-
ing the soft skills that are essential for navigating the complex realities of the MICE industry.
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Another key element of the proposed teaching style is experiential learning. By immersing students in

hands-on activities that replicate or draw from real-world scenarios, experiential learning enhances the con-
nection between academic theories and professional practices. Role-playing exercises, site visits, case study
analyses, and live event planning are just some of the approaches that can be integrated into the classroom to
enrich the learning experience and provide context to theoretical frameworks.

Collaborative learning is also a cornerstone of the MICE.N.E. methodology. Students are encouraged to
work in diverse teams that reflect the multidisciplinary nature of the MICE sector. Through group projects,
peer evaluations, and collective problem-solving exercises, learners develop the communication, negotia-
tion, and leadership skills necessary to function effectively within professional teams. This cooperative envi-
ronment mirrors the interpersonal demands of real-world event management, providing students with a real-
istic preview of their future work settings.

Reflective teaching strategies are strongly encouraged within the MICE.N.E. approach, especially in con-
junction with Transformational Team Coaching. Educators are urged to facilitate structured reflection ses-
sions where students analyse their own learning processes, assess group dynamics, and identify personal
growth trajectories. These moments of introspection not only enhance self-awareness but also reinforce
learning outcomes by linking theory to practice.

Instructors implementing the MICE.N.E. curriculum are advised to act more as facilitators and mentors
rather than traditional lecturers. This shift in the educator’s role transforms the classroom into a dynamic
space of mutual learning, where dialogue, experimentation, and feedback are continuous and encouraged.
The facilitator supports learners in navigating challenges, curating relevant resources, and connecting with
industry professionals who can offer real-time insights into emerging trends and best practices.

Importantly, the manual also recognizes the diversity of educational settings and student populations. It
advocates for a flexible, context-sensitive approach to teaching that allows for adaptation of strategies based
on institutional capacity, cultural norms, and learner profiles. Educators are encouraged to innovate within
their own classrooms, drawing inspiration from the MICE.N.E. framework while tailoring their methods to
local realities.

Ultimately, the teaching styles endorsed by this manual are designed to create a learning environment
where students are continuously engaged, critically reflective, and professionally prepared. By combining
active, experiential, collaborative, and reflective techniques, educators can support the development of well-

rounded MICE professionals capable of thriving in a fast-paced and increasingly globalized industry.

3. Pedagogical Approach

The pedagogical foundation of the MICE.N.E. Teaching Manual is built upon a progressive and practice-
oriented vision of higher education that seeks to transform both how content is delivered and how students
engage with their learning journey. At the core of this approach is the strategic integration of Work-Based
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Learning (WBL) and Transformational Team Coaching (TTC), two complementary methodologies that

bridge academic knowledge with the realities of the professional MICE environment. These pedagogical pil-
lars are designed not merely to transfer knowledge but to develop well-rounded individuals equipped with
critical thinking, leadership capabilities, and adaptive competencies.

The modern MICE industry operates within a landscape characterized by constant innovation, technolog-
ical change, and global interconnectedness. This dynamic context necessitates a pedagogical model that not
only communicates current best practices but also cultivates the capacity to anticipate and adapt to future
developments. The MICE.N.E. approach therefore encourages educators to move beyond passive instruc-
tional models, embracing methodologies that centre the learner, promote active participation, and link theory
with tangible, real-world application.

Work-Based Learning represents a paradigm shift in how students experience education, emphasizing di-
rect exposure to professional practices through structured internships, project-based assignments, and live
industry engagements. It allows learners to step into real organizational environments, where they confront
the complexities and nuances of MICE operations first-hand. This method enhances the relevance and im-
mediacy of the learning process by placing students in scenarios that mirror professional challenges, deci-
sion-making structures, and performance expectations.

Transformational Team Coaching, on the other hand, offers a reflective and interpersonal dimension to
the educational process. While WBL addresses the “what” and “how” of learning in practical settings, TTC
emphasizes the “why” and “who,” fostering personal insight, emotional intelligence, and strategic aware-
ness. Through guided team experiences, feedback sessions, and structured reflection, TTC supports the de-
velopment of soft skills such as collaboration, resilience, conflict resolution, and leadership—traits that are
crucial for navigating the interpersonal dynamics of large-scale event management.

The integration of WBL and TTC creates a synergistic learning environment in which students are not on-
ly exposed to external professional realities but also encouraged to develop a deeper understanding of their
own learning styles, values, and strengths. This dual process reinforces a holistic view of education as both a
personal and social endeavour, preparing students not just for immediate employment but for long-term
growth and leadership within the industry.

This pedagogical approach is inherently flexible and scalable, allowing educators to adapt the methodol-
ogies to different institutional contexts, program durations, and levels of learner experience. For example, in
institutions with limited access to industry placements, WBL components may be simulated through detailed
case studies, virtual internships, or collaborative problem-solving workshops developed with industry input.
Similarly, TTC principles can be embedded through peer mentoring, structured group coaching modules,
and collaborative classroom dynamics that promote reflective dialogue and interpersonal development.

Importantly, the MICE.N.E. pedagogical approach also encourages cross-disciplinary integration. Given

that successful event management requires competencies drawn from fields such as business, hospitality,

10
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marketing, logistics, and technology, the teaching model promotes the convergence of knowledge across

these domains. This interdisciplinary framing not only enhances the complexity and authenticity of learning
scenarios but also prepares students to work across professional silos in real-world projects.

Educators are encouraged to assume a facilitative and adaptive role in the classroom, curating experienc-
es that are both structured and open-ended, directive yet exploratory. Rather than simply delivering content,
instructors are positioned as learning designers and mentors, guiding students through iterative cycles of ac-
tion, feedback, reflection, and refinement. This pedagogical stance aligns with contemporary views of edu-
cation as a participatory, co-creative process in which learners take ownership of their progress and out-
comes.

By embracing this comprehensive and integrative pedagogical framework, the MICE.N.E. Teaching
Manual equips educators to foster environments that are intellectually rigorous, emotionally engaging, and
professionally relevant. It marks a shift toward education that is not only about learning what to think and

do, but also how to grow, lead, and innovate within a dynamic, evolving global industry.

3.1 Work-Based Learning (WBL)

Work-Based Learning (WBL) lies at the heart of the MICE.N.E. pedagogical model, offering a concrete and
transformative mechanism for connecting academic theory with professional practice. WBL is not merely a
supplementary component of the curriculum, but a central strategy for deepening student engagement, en-
hancing employability, and developing real-world competencies. It represents a departure from conventional
classroom instruction by embedding learning in actual or simulated workplace environments where students
must apply their knowledge, make decisions, and collaborate with others in meaningful ways.

At its core, WBL creates structured opportunities for learners to engage directly with the MICE industry
through internships, apprenticeships, live event projects, consultancy assignments, and fieldwork. These ex-
periences are not isolated episodes but are integrated into the curriculum with clear learning outcomes, as-
sessment mechanisms, and feedback loops. Students are given the chance to observe and participate in event
planning processes, interact with clients, manage budgets, and respond to logistical challenges under the
guidance of both academic tutors and industry mentors.

The value of WBL lies in its ability to contextualize theoretical learning. Concepts introduced in lec-
tures—such as stakeholder management, event logistics, risk mitigation, or sustainability—gain clarity and
depth when students encounter them in real-time scenarios. The workplace becomes an extension of the
classroom, and the problems encountered there serve as catalysts for critical thinking, creative problem-
solving, and reflective practice. This interplay between context and content transforms learning into an ac-
tive, iterative, and immersive process.

Moreover, WBL fosters the development of transversal skills that are vital for career success in the MICE

sector. Through participation in team-based projects and real client interactions, students cultivate communi-
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cation abilities, interpersonal awareness, leadership acumen, and adaptability. They learn how to function

within the pace, pressure, and unpredictability of event environments—skills that are difficult to teach effec-
tively in a traditional academic setting.

Another powerful feature of WBL is its role in expanding students’ professional networks. By working
directly with event professionals, service providers, government agencies, or destination management organ-
izations, learners begin to build relationships that can lead to future employment opportunities. These con-
nections are critical in an industry where networking is often as important as technical competence.

Educators implementing WBL must design learning experiences that are intentionally aligned with cur-
ricular goals and industry standards. This involves establishing partnerships with MICE organizations, co-
developing project briefs, and ensuring that each WBL opportunity includes structured supervision, clear ob-
jectives, and criteria for success. Institutions may also explore blended models of WBL that combine physi-
cal placements with virtual collaboration tools, enabling broader participation and international exposure.

Reflection is an essential component of effective WBL. Students should be encouraged to maintain learn-
ing journals, engage in post-project debriefs, and participate in coaching sessions that help them make sense
of their experiences. These reflective exercises allow learners to articulate what they have learned, identify
areas for growth, and draw connections between theory and practice.

In summary, Work-Based Learning offers a powerful vehicle for achieving the pedagogical aims of the
MICE.N.E. project. By embedding authentic, industry-aligned experiences into the learning process, WBL
prepares students to navigate the demands of the professional world with confidence, creativity, and compe-
tence. It ensures that education in the MICE field is not confined to abstract concepts but grounded in the

challenges, opportunities, and dynamism of real-world event management.

3.2 Transformational Team Coaching (TTC)

Transformational Team Coaching (TTC) lies at the heart of the MICE.N.E. pedagogical model as a strategy
designed to activate the personal and collective potential of learners through guided, reflective, and experi-
ential engagement. This approach transcends the traditional role of teaching by repositioning the educator as
a coach, a facilitator of insight, and a catalyst for behavioural and cultural change. Within the MICE indus-
try—an environment characterized by complexity, high stakes, and continuous innovation—such an ap-
proach is essential to preparing students for real-world challenges that require not only technical competen-
cies but also emotional intelligence, teamwork, resilience, and strategic thinking.

At its core, TTC fosters a learning dynamic based on the principles of empowerment, reflective dialogue,
active listening, and collaborative inquiry. Students are not merely recipients of knowledge but become pro-
tagonists of their own development, learning to navigate uncertainty, analyse interpersonal dynamics, and
design creative, context-sensitive solutions. Through cycles of questioning, feedback, and self-awareness,

they are guided to identify internal and external “interferences” that inhibit performance—such as limiting
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beliefs, habitual thinking, or emotional barriers—and to replace these with constructive strategies for

growth. This perspective, influenced by the Inner Game theory (Gallwey, 2000), emphasizes that optimal
performance emerges when potential is liberated from these interferences.

Unlike linear instructional models that rely on static content delivery, TTC operates within a circular and
systemic logic. It acknowledges the interconnectedness of individual motivations, group behaviours, and
broader institutional or cultural frameworks. The coaching process thus becomes a space where learners de-
velop a strategic mindset, one capable of synthesizing diverse viewpoints, balancing competing demands,
and driving positive change both within teams and across stakeholder environments. In doing so, students
are supported in cultivating a growth mindset—an attitude that embraces experimentation, learns from set-
backs, and views challenges as opportunities for innovation.

TTC is inherently experiential and deeply embedded within real or simulated team-based learning con-
texts. As students engage in collaborative projects—whether within the classroom, through fieldwork, or in
hybrid professional simulations—they are invited to reflect not only on outcomes but on the process by
which those outcomes are pursued. The coach plays a critical role in guiding this reflection, prompting
learners to examine their communication patterns, leadership behaviours, emotional responses, and role per-
ceptions. The GROW Model (Goal, Reality, Options, Will) often serves as a structural foundation for these
conversations, providing a clear yet flexible framework for clarifying objectives, assessing current condi-
tions, exploring alternatives, and committing to actionable steps.

Feedback within TTC is not unidirectional or prescriptive. Rather, it emerges through dialogical engage-
ment that respects the autonomy and agency of learners. Coaches ask incisive questions that invite students
to reassess assumptions, uncover blind spots, and construct their own pathways toward improvement. This
approach reinforces the pedagogical value of metacognition: the ability to think about one’s own thinking, to
monitor learning processes, and to self-regulate performance in complex environments. It also helps learners
recognize the emotional and interpersonal dimensions of professional interactions—an especially critical
competency in the relationally dense and high-pressure MICE sector.

The integration of TTC into the MICE.N.E. curriculum enables students to practice adaptive leadership in
settings that mirror real-world demands. Team coaching sessions facilitate the development of interpersonal
trust, group cohesion, and shared responsibility. Students experience firsthand how diverse teams can func-
tion as engines of creativity and strategic execution when psychological safety is maintained, communica-
tion is transparent, and objectives are co-owned. Coaches support these dynamics by creating inclusive envi-
ronments where all perspectives are welcomed and constructive conflict is used as a lever for insight and
alignment.

Importantly, TTC is also a driver of cultural awareness and inclusivity. Given the global and cross-
cultural nature of the MICE industry, coaching encourages students to reflect on how cultural norms, values,

and assumptions influence team behaviour, decision-making, and stakeholder engagement. By simulating
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intercultural scenarios, analysing real-world dilemmas, and encouraging narrative approaches such as story-

telling, TTC fosters a deeper understanding of diversity as a resource rather than a barrier.

Technological innovation is another area in which TTC proves adaptable. Digital platforms can be used to
facilitate remote coaching, track personal development plans, and support virtual collaboration among team
members. Virtual coaching circles, emotion-mapping tools, and reflective apps provide additional ways to
embed TTC in both face-to-face and online environments, ensuring scalability and access across institutional
contexts. Moreover, the use of simulation environments—including augmented or virtual reality—further
enhances experiential engagement and fosters the application of coaching in high-pressure decision-making
contexts.

Within the scope of the MICE.N.E. project, TTC is not an add-on but a structural feature of the educa-
tional experience. It underpins the entire curriculum by reinforcing the connection between individual trans-
formation and collective achievement. Students who undergo coaching are better equipped to analyse chal-
lenges through a systemic lens, articulate shared goals, and contribute meaningfully to the design of sustain-
able and digitally innovative solutions. They also emerge with a higher level of self-awareness, a more nu-
anced understanding of team dynamics, and an enhanced ability to lead change within organizations.

The role of the coach, therefore, is multidimensional. It involves curating safe learning environments,
modelling emotional intelligence, supporting team cohesion, and facilitating ongoing cycles of action and
reflection. Coaches guide without directing, inspire without imposing, and challenge without destabilizing.
They operate with empathy, strategic awareness, and a clear commitment to developmental outcomes that
align with both individual potential and broader educational goals.

In conclusion, Transformational Team Coaching provides a dynamic and human-centered methodology
for cultivating future MICE professionals who are not only competent in technical domains but are also ca-
pable of leading with integrity, collaborating with purpose, and adapting with vision. As a pedagogical pillar
of the MICE.N.E. curriculum, TTC offers a powerful response to the complex demands of the contemporary
MICE industry and prepares students to thrive in a world defined by interconnection, innovation, and con-

tinuous change.

3.3 Integrating WBL and TTC

The integration of Work-Based Learning (WBL) and Transformational Team Coaching (TTC) represents one
of the most innovative and distinctive aspects of the MICE.N.E. pedagogical model. Rather than treating
these methodologies as parallel or independent strategies, the project envisions their fusion as a means to of-
fer students a holistic, multi-dimensional learning experience that bridges technical competency with per-
sonal development, academic theory with reflective practice, and real-world engagement with interpersonal
growth.
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Combining WBL and TTC allows educators to construct learning pathways in which students are not on-

ly exposed to the professional standards and operational realities of the MICE sector, but also guided
through structured opportunities to reflect, adapt, and grow in their roles as emerging professionals. While
WABL ensures that students encounter authentic challenges through live industry projects and fieldwork, TTC
ensures they are supported in analysing their experiences, exploring emotional and interpersonal dynamics,
and identifying their individual strengths and areas for development.

This integration begins with the design of learning experiences that embed both practical activity and re-
flective structure. For instance, students working on a collaborative project with an external event organiza-
tion may be assigned roles that simulate professional responsibilities. Throughout the project cycle, they par-
ticipate in coaching sessions led by educators or trained facilitators who prompt discussion around leader-
ship styles, conflict management, team cohesion, and decision-making processes. In this way, the project be-
comes a vehicle for both skill acquisition and self-discovery.

A key benefit of integrating WBL and TTC is the development of metacognitive skills—students learn
not only what to do but how to think about what they do. These higher-order thinking skills are essential for
success in the dynamic MICE industry, where the ability to self-assess, adapt to rapidly changing circum-
stances, and collaborate with diverse stakeholders is just as important as mastering technical procedures. The
TTC dimension, in particular, allows students to pause and reframe experiences, generating insights that
would be difficult to attain through activity alone.

Educators play a pivotal role in fostering this integration. They must shift from being mere conveyors of
information to facilitators of experiential growth. This requires a willingness to embrace ambiguity, foster
open dialogue, and respond flexibly to group dynamics. It also demands collaboration with industry part-
ners, who must be prepared to serve not only as providers of practical experience but also as co-educators
who contribute to the reflective journey of students.

The fusion of WBL and TTC also allows institutions to create environments where learning is deeply per-
sonalized. Each student, depending on their prior experiences, personality, and professional aspirations, will
engage with work-based opportunities differently. Coaching allows for these differences to be explored and
respected, creating a more inclusive and empowering educational space. Students are encouraged to set per-
sonal goals, articulate their development needs, and track progress over time with the support of peers and
mentors.

Furthermore, integrating WBL and TTC opens the door to a more comprehensive and systemic transfor-
mation of institutional teaching cultures. When embedded institution-wide, this dual approach promotes the
establishment of interdisciplinary teaching teams, strengthens internal quality assurance mechanisms, and
encourages a culture of innovation that goes beyond course-level reform. Faculty members begin to share
best practices, co-develop assessment tools, and engage in mutual learning, fostering a vibrant academic

community aligned with contemporary educational values.
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This integrated approach also enhances the visibility and credibility of academic programs in the eyes of

external stakeholders. Employers and professional bodies increasingly seek graduates who are not only
technically skilled but also emotionally intelligent and capable of continuous self-improvement. The synergy
between WBL and TTC equips students with a rare blend of competencies—technical, interpersonal, reflec-
tive, and strategic—that meets and often exceeds these evolving demands.

Another dimension of integration lies in the use of digital tools and platforms to complement face-to-face
learning and coaching. Digital diaries, feedback apps, collaborative workspaces, and virtual coaching ses-
sions can be employed to facilitate interaction, reflection, and documentation of learning outcomes. This hy-
bridization of the learning environment enhances accessibility, scalability, and inclusivity, ensuring that
WBL and TTC can be effectively implemented across diverse institutional and geographical contexts.

Finally, this integration sets the stage for sustained impact. The relationship between the student and the
learning process becomes more meaningful, as learners begin to see themselves not merely as recipients of
instruction but as active agents of their own development. The habits of reflection, adaptability, teamwork,
and strategic thinking formed during these experiences lay the groundwork for lifelong learning and leader-
ship. Graduates of the MICE.N.E. programs become not only proficient professionals but also catalysts of
change within their organizations and communities.

In summary, the integration of Work-Based Learning and Transformational Team Coaching is a corner-
stone of the MICE.N.E. approach. It is a deliberate, thoughtful fusion of doing and becoming—of
knowledge application and personal evolution—that enables students to thrive in the complexity, creativity,

and collaborative nature of the MICE sector.

3.4 Challenges and Solutions for Educators

While the integration of Work-Based Learning (WBL) and Transformational Team Coaching (TTC) offers
immense pedagogical benefits, educators may encounter a number of practical and conceptual challenges
when applying these methodologies in academic settings. These obstacles, however, are not insurmountable.
With careful planning, institutional support, and a mindset open to experimentation and collaboration, edu-
cators can successfully implement WBL and TTC and unlock their full potential in MICE education.

One of the most frequent challenges relates to the establishment of meaningful collaborations with indus-
try partners. Many educators report difficulties in securing consistent and high-quality placements or project
opportunities for students. Businesses may be hesitant to commit time and resources to educational partner-
ships, especially when the mutual benefits are not clearly articulated. To address this, academic institutions
must invest in dedicated relationship-building efforts. Creating Memorandums of Understanding (MoUs),
co-hosting industry events, and offering recognition to participating companies can serve as incentives for
engagement. Furthermore, the development of shared value propositions—wherein both educators and in-

dustry professionals co-create learning experiences—helps to align expectations and ensure mutual benefit.
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Another significant barrier concerns faculty preparedness. Many instructors come from traditional aca-

demic backgrounds and may feel uncertain or untrained in coaching practices or experiential learning facili-
tation. This pedagogical shift requires a redefinition of the educator’s role from content expert to mentor and
guide. Institutions should respond by offering targeted professional development opportunities such as
coaching certification programs, reflective teaching workshops, and interdisciplinary teaching teams. Peer
mentoring and learning communities within faculties can also serve as supportive spaces for faculty mem-
bers to experiment, share challenges, and evolve their teaching practice.

Balancing the integration of WBL and TTC with academic rigor presents another challenge. There can be
concerns that focusing on soft skills, team processes, or experiential elements may dilute the intellectual
demands of the course. On the contrary, when properly implemented, these methodologies can deepen rather
than diminish academic content. Educators can integrate research assignments, theoretical models, and criti-
cal analysis exercises that require students to link practical experiences with academic frameworks. For ex-
ample, reflective essays or analytical case reports can be used to assess students’ ability to synthesize theory
and practice.

Assessing learning outcomes in a WBL and TTC framework also presents complexity. Traditional exams
may not adequately capture the range of competencies developed through these approaches. Alternative as-
sessment methods—such as learning portfolios, 360-degree feedback, and project presentations—are rec-
ommended. These tools not only provide a more holistic view of student development but also encourage
greater learner accountability and ownership over the educational process. Institutions should support educa-
tors in developing and standardizing these assessment tools to ensure fairness and consistency.

Student expectations and readiness can also pose difficulties. Learners accustomed to passive learning
models may initially resist the self-directed, open-ended nature of WBL and TTC. Some may feel uncom-
fortable with ambiguity, peer evaluation, or the demand for self-reflection. This resistance can be mitigated
through structured onboarding processes that clearly explain the rationale and benefits of the methodology.
Orientation workshops, expectation-setting sessions, and early success stories can help students embrace the
new model. Moreover, ongoing feedback and emotional support—particularly through coaching—can help
students navigate uncertainty and build confidence in their learning journey.

Time constraints and resource limitations within institutions may hinder full-scale adoption of these ped-
agogical strategies. Implementing WBL and TTC requires coordination with external partners, logistical
planning, coaching supervision, and frequent evaluation—tasks that demand institutional investment. There-
fore, senior leadership must recognize the long-term value of these innovations and allocate appropriate
funding, staffing, and infrastructure. Pilot programs, supported by robust monitoring and evaluation, can
demonstrate the impact of WBL and TTC and help scale successful models across departments.

Finally, cultural and institutional resistance to change can slow down adoption. In some academic envi-

ronments, there may be entrenched beliefs about what constitutes legitimate teaching and learning. Over-
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coming this requires strategic communication, evidence-based advocacy, and engagement with early

adopters who can champion the new methodologies. Sharing impact data, publishing success stories, and fa-
cilitating dialogue across departments are critical actions to build institutional buy-in.

In conclusion, while the path to implementing WBL and TTC is not without its obstacles, these challeng-
es offer valuable opportunities for reflection, growth, and transformation. By embracing adaptive strategies,
fostering collaborative cultures, and aligning pedagogical innovation with institutional priorities, educators
can turn challenges into catalysts for educational excellence. In doing so, they play a vital role in shaping the
future of MICE education and in preparing graduates who are not only skilled, but also self-aware, resilient,

and ready to lead in a dynamic global industry.

4. Competencies

The development of competencies is a central element of the MICE.N.E. pedagogical strategy, serving as the
bridge between academic learning and professional capability. Within the MICE industry, success is increas-
ingly determined not only by technical expertise but by the ability to adapt, collaborate, and lead in complex
environments. As such, the curriculum articulated through this manual places equal emphasis on two inter-
connected domains of student development: knowledge-based competencies and skills-based competencies.

Knowledge-based competencies refer to the foundational understanding of concepts, frameworks, and in-
dustry-specific knowledge that underpin effective performance in MICE roles. These competencies form the
theoretical backbone of the curriculum and ensure that learners are well-versed in essential subject areas
such as event logistics, digital marketing, financial management, sustainability, and stakeholder engagement.
They empower students with the “what” and “why”—the information and reasoning they need to compre-
hend how the MICE industry operates and evolves.

However, knowledge alone is not sufficient in an environment defined by unpredictability, fast-paced de-
velopments, and multidimensional challenges. Skills-based competencies complement knowledge by focus-
ing on the practical and behavioural dimensions of learning. These competencies reflect the “how”—the
ability to apply theoretical insights in real-world scenarios, engage with diverse teams, solve complex prob-
lems, and lead projects with confidence and adaptability. They are typically developed through interactive,
experiential methods such as Work-Based Learning and Transformational Team Coaching, which allow stu-
dents to hone their capabilities in dynamic, reflective, and collaborative settings.

The MICE.N.E. model emphasizes that these competencies are not isolated categories but rather exist
along a continuum, mutually reinforcing and evolving over time. For example, a student may learn the theo-
retical principles of sustainable event management through coursework (a knowledge-based competency)
and then demonstrate that understanding by planning a zero-waste event during an internship (a skills-based
competency). Likewise, learning how to manage project budgets or use digital tools for hybrid events in-

volves both mastering the underlying concepts and applying them in simulated or real-time environments.
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In the MICE.N.E. framework, competency development is approached through structured progression.

Students begin by acquiring foundational knowledge in the early stages of the program and gradually move
toward increasingly complex applications and leadership roles. This scaffolded structure supports continu-
ous growth and provides clear benchmarks for assessing learner progress. Furthermore, the integration of
self-assessment, peer feedback, and industry evaluation ensures that competency development is aligned
with both academic goals and real-world expectations.

Importantly, the manual encourages educators to create competency-rich learning environments by em-
bedding opportunities for knowledge acquisition and skill practice across all modules. This may include case
study analyses, simulation exercises, team projects, digital tool training, coaching sessions, and industry en-
gagements. Educators are also advised to make these competencies explicit—clearly articulating to students
the goals of each activity, the competencies being targeted, and the criteria for success. This transparency
enhances student motivation, fosters metacognition, and promotes a deeper understanding of learning as a
developmental journey.

By cultivating both knowledge-based and skills-based competencies in a balanced and integrated manner,
the MICE.N.E. approach equips students with a comprehensive toolkit for navigating and excelling in the
global MICE industry. These competencies not only prepare graduates to fulfil current industry roles but al-

so empower them to innovate, lead, and shape the future of event management in an ever-changing world.

4.1 Knowledge-based Competencies

Knowledge-based competencies form the intellectual and conceptual foundation necessary for understanding
and mastering the complexities of the MICE industry. These competencies encompass the theoretical
frameworks, critical concepts, and technical knowledge that students need to interpret, evaluate, and strate-
gically respond to the diverse challenges that arise within the sector. The MICE.N.E. curriculum outlines a
robust set of knowledge domains, each of which contributes to building a comprehensive understanding of
how the industry functions in both traditional and contemporary contexts.

A key area of focus is the mastery of MICE industry fundamentals. Students must develop a nuanced un-
derstanding of the structure and typologies of events, the roles and responsibilities of various stakeholders,
and the economic and cultural significance of the sector. This knowledge provides the essential context for
all further learning and enables students to situate their practical experiences within a broader strategic and
operational landscape.

Event planning and logistics represent another crucial knowledge domain. Students are introduced to the
foundational principles of event design, scheduling, budgeting, venue selection, vendor coordination, and
risk assessment. Understanding these concepts in detail ensures that future professionals can approach event

execution with confidence, precision, and foresight.

19



A

In the digital era, proficiency in digital event technologies is essential. The curriculum integrates learning

about event management software, data analytics, Al-driven tools, and virtual/hybrid platforms. Students are
encouraged to critically examine how digital innovations are transforming the planning, delivery, and evalu-
ation of events, and to explore the implications for customer experience, cost efficiency, and industry com-
petitiveness.

Sustainable event management is emphasized as a cross-cutting theme. Students study the principles and
practices of organizing environmentally and socially responsible events, including waste reduction, carbon
footprint minimization, and community engagement. The curriculum also introduces relevant international
standards, such as ISO 20121, and encourages learners to reflect on the ethical dimensions of sustainability
in the MICE sector.

In parallel, learners acquire insights into marketing and audience engagement strategies tailored specifi-
cally to MICE contexts. They explore how to identify target audiences, develop brand messaging, utilize so-
cial media, and apply customer relationship management tools. This body of knowledge enables students to
create impactful marketing campaigns that align with event goals and audience expectations.

Financial and budget management skills are another pillar of knowledge-based competencies. Students
gain familiarity with revenue forecasting, cost control, sponsorship acquisition, and return-on-investment
analysis. These areas are critical for ensuring the economic viability of events and for making informed fi-
nancial decisions under varying conditions.

Risk and crisis management is addressed through the study of contingency planning, emergency prepar-
edness, and reputational risk mitigation. Learners are taught to anticipate potential disruptions and to devel-
op strategic response protocols that safeguard participant well-being and organizational integrity.

Students also engage with stakeholder and supplier management theory, examining the dynamics of nego-
tiation, contract management, service delivery, and long-term partnership development. Understanding how
to build and maintain effective relationships is foundational to success in a sector that relies heavily on col-
laboration and coordination.

Legal and ethical considerations are explored to familiarize students with issues related to intellectual
property, contract law, data privacy, and inclusive practices. By fostering legal literacy, the curriculum helps
ensure that graduates conduct their professional activities in a responsible and compliant manner.

Finally, a forward-looking understanding of innovation and emerging trends empowers students to stay
abreast of technological disruptions, evolving consumer behaviours, and market transformations. This com-
petency area fosters curiosity, adaptability, and a proactive mindset—qualities that are vital for continuous
professional development and leadership in the MICE industry.

Below is a summary table of the core knowledge-based competencies identified in the MICE.N.E.

framework.
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Table 1: The core knowledge-based competencies in the MICE.N.E. framework

\CodeH Competency Area H Description \

K1 |MICE Industry Fundamentals %Tgserstandmg MICE components, economic impact, and stakeholder

IK2 | [Event Planning and Logistics | Mastering budgeting, venue selection, scheduling, and risk management. |

\K3 HDigitaI Event Technologies HUsing event software, Al tools, and virtual/hybrid platforms. \

[K4 ||Sustainable Event Management |\ Applying sustainability best practices and ISO 20121 standards. |

K5 rl:q/l:;![(etlng and Audience Engage- Employing digital marketing, social media, and audience analysis.

\KG HFinanciaI and Budget Management HManaging event costs, sponsorship, and financial planning. \

\K? HCrisis and Risk Management Hldentifying and mitigating risks with appropriate planning. \

K8 i{:ﬁfholder and Supplier Manage- Building and managing vendor, sponsor, and client relationships.

K9 k/lelggllzand Ethical Considerations in Understanding contracts, compliance, and ethical responsibilities.

K10 Innovation and Emerging Trends in ||Staying current with industry trends, hybrid models, and technological
MICE advancements.

Together, these knowledge-based competencies create a strong theoretical and analytical base from which
students can advance into practical application and strategic execution. They prepare learners to not only

comprehend but also shape the future of the MICE sector with insight, integrity, and impact.

4.2 Skills-based Competencies

While knowledge-based competencies provide the theoretical framework for understanding the MICE indus-
try, skills-based competencies focus on the application of that knowledge in real-world contexts. These
competencies emphasize the ability to perform, adapt, collaborate, and lead effectively within dynamic pro-
fessional environments. In the MICE.N.E. educational approach, particular importance is given to nurturing
these competencies through experiential learning, team-based activities, and reflective practice.

The development of skills-based competencies ensures that students are not only equipped to understand
complex event management systems, but also capable of acting decisively and creatively within them. These
competencies are cultivated through continuous engagement in practical tasks, team projects, internships,
and coaching sessions—all of which mirror the challenges and rhythms of the MICE sector.

Among the key skills promoted is experiential learning and reflective practice. This refers to the student's
capacity to actively learn from lived experiences, evaluate their own performance, and translate those in-
sights into personal and professional growth. The emphasis on reflection helps students build a critical and
self-aware mindset, essential for continuous development in an ever-changing industry.

Strategic thinking and decision-making are also central to the MICE.N.E. skillset. Students are encour-
aged to develop long-term vision, evaluate risks, analyse options, and make informed decisions that align
with broader organizational goals. These skills allow future professionals to manage uncertainty, seize op-

portunities, and navigate complex planning processes with confidence.
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Collaboration is another critical domain. MICE professionals rarely work in isolation; instead, they func-

tion within diverse teams that require cooperation, respect for different perspectives, and mutual accounta-
bility. Collaborative problem-solving strengthens interpersonal intelligence and fosters resilience, especially
when facing multifaceted challenges under pressure.

Adaptive learning and self-improvement are equally vital in a field characterized by innovation and dis-
ruption. Students are taught to embrace a growth mindset, actively seek feedback, and remain open to new
learning experiences. This adaptability enables them to stay relevant in a rapidly evolving marketplace, par-
ticularly as digital technologies and sustainability imperatives continue to reshape industry expectations.

Strong communication skills, both verbal and non-verbal, underpin successful performance in virtually
all roles within the MICE sector. Students must learn how to deliver clear messages, present ideas persua-
sively, negotiate effectively, and build rapport with stakeholders. These abilities are fundamental for secur-
ing client trust, managing suppliers, and coordinating event teams.

Leadership development is integrated into the curriculum through the application of coaching models,
group facilitation, and real-time decision-making. Students learn how to inspire others, provide direction,
and maintain composure under pressure. This is particularly important for those aiming to take on manageri-
al or entrepreneurial roles within the industry.

Interdisciplinary collaboration is also emphasized. MICE events often require cooperation across do-
mains such as hospitality, marketing, technology, logistics, and policy. Students must become comfortable
integrating diverse knowledge sources and communicating across professional boundaries to develop crea-
tive, well-rounded solutions.

Stakeholder engagement and relationship management round out the skillset. Students are trained to iden-
tify stakeholder needs, navigate conflicting interests, and build long-term partnerships through trust and val-
ue creation. In an industry so dependent on reputation and connections, the ability to nurture productive rela-
tionships is a critical success factor.

These skills-based competencies are best developed through authentic learning scenarios, including pro-
ject-based assignments, coaching dialogues, peer feedback, and direct involvement with industry profession-
als. The curriculum is designed to encourage deep personal engagement and equip students with the confi-

dence and dexterity needed for long-term professional success.

Table 2: The skills-based competencies in the MICE.N.E. framework

\CodeH Competency Area H Description \

Experiential Learning and Reflective Prac-||Analysing real experiences to derive insights for continuous im-

S1 ||.;
tice provement.

Making informed, forward-looking choices aligned with long-
term goals.

\ S3 HCoIIaborative Problem-Solving HWorking effectively in teams to overcome complex challenges. \

S2 ||Strategic Thinking and Decision-Making
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Demonstrating flexibility, feedback integration, and lifelong

S4 ||Adaptive Learning and Self-Improvement - .
learning behaviours.

Mastering verbal, written, and interpersonal communication

S5 ||[Communication Skills .
across various contexts.

Guiding and motivating teams while managing complexity and

S6 |[Leadership Development
stress.

Bridging diverse disciplines and perspectives to co-create innova-

S7 ||Interdisciplinary Collaboration tive event solutions.

Stakeholder Engagement and Relationship||Building and sustaining effective relationships with clients, part-

S8 Management ners, and suppliers.

5. Learning Modules

The learning modules developed within the MICE.N.E. project constitute the didactic foundation of the en-
tire educational framework and are the main instruments through which competencies, both technical and
transversal, are delivered to students. Carefully structured to reflect the evolving demands of the Meetings,
Incentives, Conferences, and Exhibitions (MICE) sector, the modules adopt an integrated, interdisciplinary,
and student-centered approach. Rather than simply presenting disconnected topics, the curriculum offers a
coherent progression of content that fosters the acquisition of knowledge, the development of practical
skills, and the cultivation of critical and strategic thinking.

The modular structure consists of sixteen units, each designed to address a specific thematic area relevant
to MICE education and professional practice. The sequence of the modules is not arbitrary but follows a log-
ical and pedagogical rationale, beginning with introductory and contextual concepts and gradually progress-
ing toward more specialized, technical, and strategic subjects. This enables learners to build a robust and
layered understanding of the MICE ecosystem as they advance through the program.

At the heart of the curriculum is the recognition that MICE professionals must operate in highly dynamic,
collaborative, and interdisciplinary environments. For this reason, the modules place a strong emphasis on
experiential learning, problem-solving, and stakeholder engagement. Learners are not only exposed to theo-
retical content but are continuously invited to engage in real-world applications, simulations, and reflective
practices. This integrated approach ensures that academic learning is always anchored in relevance and utili-
ty.

The first module, titled Overview of the MICE Ecosystem, introduces students to the structure and signif-
icance of the MICE sector, including its economic, social, and cultural impacts. This module lays the foun-
dation for understanding the interconnectedness of stakeholders, institutions, and global dynamics in event
management.

The second module, Identifying MICE Organisational Structures, explores how events are designed, gov-
erned, and executed across different organizational models. Students learn how to navigate various institu-
tional configurations, from corporate incentive travel agencies to public convention bureaus, understanding

both hierarchical and network-based structures.
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Module three, Market Definitions and Analysis, guides students through the tools and methods used to

define market segments, assess demand, and position events strategically within competitive contexts. Em-
phasis is placed on data collection, customer profiling, and strategic decision-making grounded in market in-
telligence.

The fourth module, International and EU Regulation and Policy Making, focuses on the legal and regula-
tory frameworks that govern the MICE industry. Students examine European and international policies, con-
tracts, public procurement rules, and ethical standards, with the goal of developing a compliance-oriented
mindset and legal literacy.

Planning and Strategy Development, the fifth module, introduces strategic planning principles, guiding
students through the process of aligning event objectives with organizational missions, stakeholder expecta-
tions, and long-term sustainability. It integrates SWOT analysis, strategic mapping, and planning methodol-
ogies used by leading firms.

Design and Operational Management, the sixth module provides operations of MICE firms and the fun-
damental role of PCOs, event design, operational management, and client and supplier relationship man-
agement.

Module seven, Human Resource Management and Career Development addresses the human dimension
of event planning. Students learn about stages of human resource management process in MICE organisa-
tion and methods grouped on the main human resource activities.

MICE Marketing and Communication, the eight module introduces 'Marketing Mix theory and Consumer
buying behaviour models for the MICE industry (specifics of service, pricing strategies for MICE industry,
the impact of place, marketing channels, targeting and positioning techniques).

The module nine, Event interaction, the learners are introduced coordinating activities, logistics for suc-
cessful MICE event realization and management.

The tenth module, Supply Chain Management and Logistics introduces to supply chain management in
the MICE Industry, procurement and vendor management for MICE events, transportation and inventory
management, technology integration in supply chain management.

Budgeting and Financial Management, covered in module eleven, emphasizes instruments, techniques,
and processes for collecting resources, cost-profit analysis, cost definition and financial performance meas-
urement in MICE sector, financial key performance indicators (FKPI) for supporting MICE Management.

In module twelve, Entrepreneurship and Innovation, students examine key entrepreneurial skills and
tools, characteristics of the entrepreneurial process in the MICE industry and fundamentals of business plan
development in MICE.

Technology Development and Emerging Business Opportunities, the thirteenth module introduces tech-
nology application for successful event execution and emerging business opportunities (Mixed Reality, Arti-
ficial Intelligence, Virtual and Hybrid Meetings).
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Sustainability Development and Ethics, the fourteenth module, deepens the study of sustainability chal-

lenges in the MICE sector, sustainable and ethical practices, strategies for implementing sustainable and eth-
ical practices in the MICE industry.

The fifteenth module, Project Management and Inter-Collaborative Partnership presents project manage-
ment principles and methodologies specific to the MICE sector, project lifecycle phases, including initiation,
planning, execution, monitoring, and closing, benefits of partnerships in the MICE industry, frameworks for
developing, managing, and sustaining successful partnerships, strategies for identifying, analysing, and en-
gaging stakeholders.

Finally, module sixteen, Feedback Management and Redesign Processes, serves as a capstone experience
how to implement effective feedback management systems and redesigning processes to continually im-
prove MICE firms’ operations.

Each module is characterized by a diverse range of training activities, including live and recorded lec-
tures, seminars, micro pills, scenarios, teamwork, group discussions, problem-solving, case studies, role-
playing, a mock MICE event, and research project presentation. The hours and structure of each activity are
carefully calibrated to support deep learning and ensure alignment with ECTS standards. Together, these
modules offer a transformative educational experience. They are designed not only to prepare students for
specific roles within the MICE industry but to cultivate in them the capacity to lead change, drive innova-
tion, and act with strategic and ethical responsibility. The modularity of the curriculum allows it to be
adapted to different program formats, academic levels, and institutional settings, making it a valuable and

scalable solution for MICE education across Europe and beyond.

5.1 Prerequisites

The MICE.N.E. curriculum has been designed to be inclusive and adaptable, welcoming learners from a va-
riety of academic and professional backgrounds. As such, no formal academic prerequisites are required for
participation in the modules. However, there are several foundational capabilities, attitudes, and contextual
knowledge areas that can significantly enhance the learner's ability to engage meaningfully with the content
and methodologies proposed.

First and foremost, students should demonstrate a general interest in event management, tourism, hospi-
tality, or related service sectors. While the modules are structured to introduce and build competencies pro-
gressively, familiarity with the broader economic and social role of events—as well as basic industry vocab-
ulary—can provide a helpful contextual framework for deeper learning. This foundational awareness enables
students to more readily connect theoretical concepts with real-world scenarios presented throughout the
course.

In addition, the MICE.N.E. approach emphasizes collaboration, self-reflection, and adaptability. There-
fore, learners are expected to approach the modules with a willingness to participate actively in team-based

projects, coaching conversations, and experiential activities. Openness to feedback, curiosity toward new

25



A

technologies, and a proactive learning mindset are particularly important given the practical, real-world ori-

entation of the course structure.

Digital literacy, while not mandatory, is increasingly essential in today’s MICE environment. A basic
working knowledge of office productivity tools (such as word processors, spreadsheets, and presentation
software) is advisable, as is comfort with navigating digital communication platforms (e.g., email, messag-
ing apps, video conferencing). Students unfamiliar with these tools are encouraged to seek support early in
the program to avoid barriers to participation—particularly in Modules 2 and 5, which rely heavily on digital
tools and hybrid learning environments.

A sufficient command of the language of instruction —typically English or another designated language
based on institutional context—is also necessary. Students must be able to follow lectures, contribute to dis-
cussions, and complete written assignments effectively. Where language proficiency may pose a challenge,
institutions are advised to offer complementary support, such as language labs or peer mentoring.

For educators, it is also beneficial to assess and understand the diversity of learners’ prior experiences and
expectations. Some students may come from academic programs in business, communication, tourism, or
cultural studies, while others may bring direct experience from volunteering or working in event contexts.
Recognizing and valuing this diversity allows instructors to tailor facilitation strategies and create inclusive
learning environments where all participants can contribute meaningfully.

Finally, while prior exposure to concepts like sustainability, digital transformation, or experiential learn-
ing is not required, students who possess even a basic understanding of these themes may find it easier to
engage critically with the MICE.N.E. philosophy. The program structure ensures that such knowledge is
progressively deepened, but initial familiarity can enhance the student’s capacity for reflection and cross-
disciplinary thinking.

In conclusion, while the MICE.N.E. modules do not impose restrictive entry conditions, the most suc-
cessful learners are those who bring intellectual curiosity, a cooperative spirit, and a commitment to personal
and professional growth. Educators are encouraged to conduct initial orientation sessions to help students
align their expectations, identify potential learning gaps, and build confidence as they embark on the pro-

gram.

5.2 Description of the content

The educational content developed within the MICE.N.E. framework is the result of a meticulous co-design
process involving academic partners, industry stakeholders, and pedagogical experts. It reflects the ambition
to equip learners with a comprehensive, practice-oriented, and forward-thinking body of knowledge that re-
sponds to the dynamic nature of the MICE industry. Rather than following a traditional course format built
around discrete, compartmentalized topics, the content is articulated through an integrated sequence of six-

teen modules, each of which contributes to the gradual construction of core professional competencies.
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These modules are not merely units of instruction; they are immersive learning environments that com-

bine theoretical rigor with operational relevance. They are organized to follow a developmental logic: be-
ginning with the analysis of the MICE ecosystem and progressing through strategic, managerial, legal, tech-
nological, and soft-skill domains. The learner is guided from contextual awareness to mastery of tools, from
conceptual understanding to experiential application. Each module presents a distinct thematic focus, yet all
are interlinked by transversal goals such as sustainability, digital innovation, systemic thinking, and intercul-
tural sensitivity.

The initial modules provide the macro-foundation of MICE education. Students first explore the ecosys-
tem and organizational structures that define the sector, enabling them to understand the actors, systems, and
interdependencies at play. This is followed by a careful examination of market definitions and analysis,
where learners develop the ability to assess demand, segment audiences, and generate competitive value
propositions for events. These opening modules also address the international and European policy frame-
works that regulate the industry, cultivating a level of regulatory literacy that is essential for compliance,
ethics, and strategic navigation.

Building on this foundation, the curriculum transitions toward modules focused on strategic planning,
business modelling, and feasibility studies. Students are trained to design event strategies that align with in-
stitutional goals, community expectations, and sustainability metrics. They learn to translate creative ideas
into viable business models, conduct risk analyses, and develop operational blueprints that can withstand the
pressures of real-world implementation. The learning experience here is not abstract—it is rooted in active
problem-solving, collaborative design, and direct engagement with authentic case studies.

The second half of the curriculum integrates more advanced and technical dimensions of MICE manage-
ment. Students explore the transformative potential of digital innovation, gaining practical experience with
tools for hybrid event delivery, audience analytics, social media campaigns, and immersive technologies.
Project management techniques are introduced and contextualized through event-specific workflows and
simulation exercises, while sustainability is examined through the lens of long-term impact, ethical pro-
curement, and circular economy principles. These modules challenge students to balance ambition with ac-
countability, creativity with precision, and efficiency with inclusivity.

In addition to operational content, the curriculum incorporates managerial and relational competencies
that are fundamental for leadership in the MICE sector. Financial management is taught not merely as budg-
eting, but as a strategic function that informs pricing, sponsorship, and return-on-investment decisions. Mar-
keting and communication are addressed as holistic processes that include customer journey mapping, visual
identity design, and stakeholder communication strategies. Modules on entrepreneurship and innovation
prepare students to develop business plan, while human resources management and career development con-

tent trains them to coordinate diverse teams with emotional intelligence and cultural awareness.
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Sustainability development competencies are reinforced in a dedicated module that examines sustainable

and ethical practices. These themes are treated not as secondary concerns but as critical foundations of pro-
fessional integrity and organizational legitimacy. As students engage with these topics, they are encouraged
to reflect on the ethical dimensions of their decisions and the social implications of their actions as future
MICE professionals.

The final modules mark a decisive shift toward experiential immersion. Through structured work-based
learning activities and industry collaborations, students apply their competencies in real organizational con-
texts. These experiences are not only formative but transformative: learners face practical constraints, stake-
holder expectations, and time-sensitive challenges that mirror the actual demands of the workplace. They are
supported by educators and coaches who help them reflect on their growth, recognize their strengths, and ar-
ticulate their professional identity.

The curriculum culminates in a capstone project, which synthesizes all acquired knowledge and skills.
Students are asked to conceptualize, design, and present a full event project—complete with market analy-
sis, operational plans, financial modelling, marketing strategies, risk assessments, sustainability protocols,
and digital innovations. This final task serves as both an assessment and a rite of passage, preparing students
for the transition from education to professional life.

Throughout the curriculum, learning materials include interactive lectures, case-based workshops, digital
micro-learning tools, coaching conversations, peer-to-peer sessions, and guided independent study. The mul-
timodal format of delivery enhances accessibility, personalization, and student agency. Each module is
aligned with specific ECTS credits, ensuring transparency and portability across academic systems, and each
integrates formative and summative evaluation mechanisms to ensure that learning outcomes are both
achieved and demonstrated.

The content of the MICE.N.E. program — as summarized in the following Table 3 - is not static nor ge-
neric—it is dynamic, targeted, and anchored in the realities of an evolving global sector. It is designed to
help students not only acquire expertise, but to develop the vision, ethics, and resilience necessary to lead

responsibly and creatively in the MICE industry of tomorrow.

Table 3: MICE.N.E. Module Summary

Module Title Description

Introduces students to the structure, key actors, and global impact of

1 Overview of MICE Ecosystem the MICE sector.

Identifying MICE Organisational Examines how different event-related organizations are structured

2 Structures and governed.

Covers market segmentation, demand forecasting, and competitor

3 Market Definitions and Analysis . :
analysis for event planning.

International and EU Regulation and | Explores international and EU legal frameworks relevant to MICE
Policy Making operations and compliance.

Guides students through strategic event planning, stakeholder map-

> Planning and Strategy Development ping, and alignment with long-term goals.
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In the context of MICE firms, event design, operational manage-
Design and Operational Manage- ment, ar?d client gnd supplier relatior?ship management are crucial.
6 ment Integrating sustainable, green, and digital operational management
practices is essential for enhancing efficiency, environmental re-
sponsibility, and overall event experience
7 Human Resources Management and | Stages of human resource management process in MICE organisa-
Career Development tion and methods grouped on the main human resource activities
Marketing Mix theory and Consumer buying behaviour models for
MICE Marketing and Communica- the MI_CE industry (s_pecificity of MIQE indus:try service, pricing
8 tion strgtegles for MICE |n(_1lustry, resegr_chlpg the |m_pact of place: mar-
keting channels, targeting and positioning techniques promoting
MICE; market segments and niches)
. Coordinating activities, logistics for successful MICE event realiza-
9 Event Interactions .
tion and management
Supply Chain Management and Lo- The Suppl;_/ Chain Managemept in th_e l\/_IICI_E Industry._ Overview of
10 gistics supply chain concepts and their application in MICE firms and Im-
portance of logistics planning for successful event execution
Instruments, techniques, and processes for collecting resources. -
Budgeting and Financial Manage- Cost-profit analysis. - Cost definition and financial performance
11 - . . :
ment measurement in MICE sector. - Financial Key Performance Indica-
tors (FKPI) for supporting MICE Management.
Key entrepreneurial skills and tools2. Characteristics of the entre-
12 Entrepreneurship and innovation preneurial process in the MICE industry.3. Fundamentals of Busi-
ness Plan development in MICE
Technology application for successful event execution and emerging
13 -IgrﬁzrnC;Logéliier:/:slgpomegtrfunr?ities business opportunities (Mixed Reality, Artificial Intelligence, Virtual
ging PP and Hybrid Meetings)
Introduction to Sustainability Challenges in the MICE Sector. Key
14 Sustainability Development and Sustainable and Ethical Practices in Event Management. Strategies
Ethics for Implementing Sustainable and Ethical Practices in the MICE In-
dustry
Introduction to project management principles and methodologies
specific to the MICE sector.- project lifecycle phases, including ini-
tiation, planning, execution, monitoring, and closing.- Importance
and benefits of partnerships in the MICE industry.- frameworks for
15 Project Management and Inter- developing, managing, and sustaining successful partnerships.-
Collaborative Partnership Strategies for identifying, analysing, and engaging stakeholders.-
Leadership skills for building and managing effective project
teams.- principles and Strategies for managing changes in project
scope and partnerships.- Case studies on successful change man-
agement in MICE projects.
16 Feedback Management and Rede- Implementing effective feedback management systems and rede-
sign Processes signing processes to continually improve MICE firms’ operations.

5.3 Training Activities
The training activities integrated within the MICE.N.E. curriculum are designed to embody a hands-on, stu-
dent-centered approach that fosters deep learning through real-world engagement. Each module includes a
mix of structured classroom learning, practical exercises, reflective coaching, collaborative projects, and
work-based experiences. This multifaceted structure reflects the complexity of the MICE industry and aligns
with the project’s emphasis on combining Work-Based Learning (WBL) and Transformational Team Coach-
ing (TTC).

The training methodology emphasizes active participation, problem-solving, and iterative learning. In-
stead of simply transmitting information, the training activities seek to engage learners as co-creators of

knowledge. Through simulation, teamwork, and direct interaction with industry environments, students pro-
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gressively develop the knowledge, skills, and attitudes required to operate confidently and competently in
the field.

A typical module includes the following types of activities:

Theoretical-Practical Classes: These sessions serve as the backbone of the program and are led by aca-
demic instructors or industry experts. The content is presented in an interactive manner, encouraging dis-
cussion and the use of real-world examples. Educators employ flipped classroom techniques, case study
discussions, and multimedia content to enhance engagement. Students are expected not only to under-
stand theoretical concepts but also to consider their application in professional contexts.

Guided Personal Study: Students are encouraged to independently explore core texts, digital resources,
and sector-specific case studies. These sessions promote the development of analytical and critical think-
ing, as learners compare theoretical frameworks and identify their relevance in practice. This activity fos-
ters autonomy and prepares students to contribute meaningfully during in-class discussions and coaching
sessions.

Individual and Group Projects: Collaborative projects represent a central element of the learning model.
Students work in small teams to design, plan, and evaluate simulated or real events. These assignments
are often aligned with industry partnerships and may involve stakeholder consultations, feasibility stud-
ies, budgeting, logistics planning, marketing strategies, or sustainability audits. Group projects also serve
as a testing ground for soft skill development, such as communication, negotiation, and conflict resolu-
tion.

Coaching Sessions and Reflective Dialogue: Each module includes structured coaching sessions in which
students reflect on their experiences, challenges, and development goals. These conversations are facili-
tated by trained educators or mentors and draw on the principles of Transformational Team Coaching.
They provide a space for metacognitive processing, personal insight, and peer-to-peer learning. Students
may maintain reflective journals, receive feedback on interpersonal behaviour, and set objectives for con-
tinuous improvement.

Work-Based or Industry-Linked Activities: Particularly in Module 5, students engage directly with MICE
industry stakeholders through internships, apprenticeships, or challenge-based learning assignments.
These real-world experiences allow learners to apply classroom knowledge to authentic tasks, receive
feedback from professionals, and navigate the complexity of organizational dynamics. Instructors provide
support through structured check-ins and post-placement reflection.

Immersive and Experiential Learning Tools: Where appropriate, immersive tools such as simulation soft-
ware, virtual reality environments, or gamification strategies are used to enrich learning. For example,
students may role-play event crisis scenarios, manage a simulated hybrid conference, or build digital
marketing campaigns. These tools increase learner engagement and provide low-risk environments for

practicing strategic decision-making.
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This hybrid model -as summarized in the following Table 4- encourages cognitive, behavioural, and emo-

tional engagement across the full spectrum of learning. It also allows flexibility, enabling institutions to

adapt the structure to different academic calendars or national frameworks.

Table 4: MICE.N.E. training activities

Module Lec- Semi- | Tutori- | Labor | Field- | Micro| Individual ECTS
tures nar al Work work Pills Work

Overview of MICE Ecosystem 2 1 0 0 0 1 6 0.4
Identifying MICE organisational struc- 1 1 0 0 0 0 8 0.4
tures
Market Definitions and Analysis 1 1 0 0 0 1 6 0.36
International and EU regulation and 1 1 0 0 0 0 8 0.4
Policy Making
Planning and Strategy Development 2 1 0 0 0 0 7 0.4
Design and Operational Management 1 0 1 0 0 0 8 0.4
Human Resources Management and Ca- 1 1 0 0 0 1 6 0.36
reer Development
MICE Marketing and Communication 1 1 0 0 0 0 7 0.36
Event interactions 1 0 1 0 0 1 7 0.4
Supply Chain Management and Logis- 1 0 1 0 0 1 7 0.4
tics
Budgeting and Financial Management 2 1 0 1 0 0 6 0.4
Entrepreneurship and innovation 1 0 1 1 0 0 7 0.4
Technology Development and Emerg- 1 1 0 0 0 0 6 0.32
ing Business Opportunities
Sustainability Development and Ethics 1 0 1 0 0 1 8 0.4
Project Management and Inter- 2 1 0 0 0 1 7 0.44
Collaborative Partnership
Feedback Management and Redesign 1 0 1 0 0 1 7 0.4
Processes

In conclusion, the training activities proposed by the MICE.N.E. manual are not only pedagogically
sound but also highly aligned with the practical realities of the MICE industry. They are designed to promote
employability, leadership, and the capacity for lifelong learning—=key attributes for professionals in a field

characterized by rapid change, innovation, and global interconnection.

6. Tools

Project based learning (PBL) is an approach to teaching in which students address real-world challenges,
through an inquiry-based instructional method, to accomplish meaningful projects, thus engaging in
knowledge construction (Santos et al. 2023). PBL includes collaboration among students, the use of scaf-
folding technologies, a strong emphasis on critical thinking and communication skills, and interdisciplinary
learning. Meanwhile, case method helps bridge the theory-practice gap by encouraging and stimulating in-
volved and intensive learning, helping teachers gain a deeper understanding of the complexities of a real-life
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situation, and empowering student-teachers to apply their expertise and theoretical knowledge to a practical
problem (Puri, 2020). The case teaching can be combined with group learning, when three or more students
work interdependently on a task to accomplish a shared learning goal for assessment (Wright et al. 2024).

Notably, PBL and case study can be combined together, when students analyze a real-world case study
first, then use it as the starting point for their own project. For example, instructional approaches can inte-
grate students working in teams next to cases related to MICE, elaborating projects, giving presentations and
competing in live project competitions. Both approaches can be a highly effective educational methods ap-
plied in the classrooms for the purpose to ivestigate MICE related issues. Table 5 presents MICE.N.E. cur-
riculum teaching phases integrating PBL and case study as a foundation of students’ projects.

Table 5. MICE.N.E. curriculum teaching phases

|Phase ||Timing ||Activity |

Selecting real companies and developing business cases.
Teaching staff are ad-||This phase is completed with the collection of structured
Phase 1: MICE related case||lvised to allocate at least|information about the selected company, a clear overview of

development one month before the ac-|jthe challenges it faces, and the assignment of a company
tivities in-class mentor who can guide, advise and support students’ pro-
jects.

Students attend the lecture and seminar and read the lecture
materials. Students join their team of four and are provided
with a case. The discussion on case should be organized
both independently and in teams. The students should be
instructed about the issues faced by MICE companies and
provided expectations from the companies’ side. In addition
to the information provided by the company, students
should be encouraged to collect and analyse supplementary
data through publicly available sources, which help devel-
oping projects to address the identified challenges. The
main problem should be presented early in a structured way
so that students understand what needs to be solved. Educa-
tors are advised to outline the expected analysis and out-
comes in order to guide students toward a deeper under-
standing of the case, development of project and elaboration
of an appropriate solution.

Teams of students visit companies and collect additional
Phase 3: Team readiness as- e information necessary to elaborate project. This can be done

Company’s visit . . . .
surance through the interviews of companies’ representatives and
observation.

Phase 2: Preparation In-class

Students discuss their progress as a team with tutors to
reach consensus. Justification, integrating ideas from indi-
vidual responses, is written down during couching session.
Tutors provide questions for teams (i) to assure theoretically
grounded reasoning, and (ii) ensure that all students con-
tribute.

Tutors facilitate a class debrief where teams discuss and de-
fend their positions. Learning is enhanced through compari-
son and immediate feedback. Tutors provides verbal feed-
back on team performances.

Phase 4: Couching session In-class: 25 minutes

Phase 4: Feedback In-class: final 20 minutes

Tutor provides feedback on skills assessment. Students re-
Before next class spond to feedback by modifying learning behaviour through
further practice before the next assessment.

Phase 5: Formal feedback by
tutor and reflection

Phase 6: Formal feedback by Next class Students are presenting their projects in live competition.
panel The panel of evaluators provides the final feedback.

Tool for data collection for a case
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The first tool available to educators is a structured set of areas for data collection from MICE companies
(see Table 6), which was successfully applied during the piloting stage of the project.

Educators are encouraged to work in close cooperation with company representatives in order to collect
the necessary data for the business case. Such collaboration is essential for identifying the issues and chal-
lenges faced by the company. To reveal these challenges, educators should apply qualitative, interactive
methods that encourage openness while still ensuring a structured flow of information. Semi-structured in-
terviews or focus group discussions, based on the provided tool, are particularly suitable approaches.

The template is designed to help companies provide structured information in a clear and consistent way
(Table 6). It begins with an overview section covering basic company details such as name, industry sector,
year founded, size, headquarters, and website. The next section focuses on core business activities, including
main products or services, target markets, and geographical scope. It also gathers insights into current chal-
lenges and opportunities for growth or innovation. For companies involved in the MICE sector, it highlights
their roles, typical services, and notable projects. Additional sections capture digital transformation, sustain-
ability efforts, and management innovations, followed by expectations from student collaboration, such as
project objectives, preferred focus areas, and engagement style. Finally, it includes key contact details and
space for any other relevant information, ensuring all necessary data is collected for effective collaboration.

Table 6. Data collection about companies

Section

Information Required

Brief Description

Company Input

Company overview

Company Name

Official registered name

Industry Sector

Main industry or business sector

Year Founded

Establishment year

Size (Employees)

Number of current employees

Headquarters Location

Main office location

Website

Official company website URL

Core business activities

Main Products/Services

Key products or services offered

Primary Market(s) / Cus-
tomer Segments

Main customer groups or markets

Geographical Areas of Op-
eration

Regions or countries of operation

Key challenges

Current Challenges

Main challenges currently faced

Opportunities

Potential areas for innovation or im-
provement

Engagement in MICE
sector

Role in MICE

Company's role in Meetings, Incen-
tives, Conferences, Exhibitions

Typical Events/Services

Regular events or services offered

Notable Projects

Recent or notable MICE projects

Digital, managerial &
green initiatives

Digital Initiatives

Digital transformation efforts

Sustainability

Practices or certifications

Management Innovations

Recent managerial changes or inno-
vations

Expectations from MI- Obijectives Expected outcomes from student col-
CENE collaboration laboration
Focus Areas Preferred topics for student projects
Engagement Type Preferred style of collaboration
Key contact information | Contact Person Primary contact's full name
Job Title Role/position of primary contact
Email Contact email address
Phone Contact telephone number

Additional information

Other Details

Any other relevant info for collabora-
tion
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The information to be collected and presented to students should include the company’s general details,
such as its name, year of establishment, size, headquarters and website, as well as an overview of its core
business activities, including main services, primary markets and customers, and geographical coverage.

To obtain such information, company representatives should be asked about internal challenges (for ex-
ample: What are the biggest obstacles you currently face in delivering services to your clients? or Are there
particular resource constraints—financial, human, or technological—that limit your growth or perfor-
mance?), external challenges (for example: What difficulties do you face in attracting or retaining clients?
or Are there regulatory, environmental, digital, or competitive pressures that impact your work?), and pos-
sible areas for student input (for example: How does your company approach digital transformation and
green initiatives? or Where could collaboration with students provide meaningful input or solutions?).

Further attention should be given to the company’s challenges and opportunities, its engagement in
MICE-related activities, its digital, managerial and green initiatives, and its expectations regarding students’
projects. Challenges disclosed during interviews or focus group discussions should be summarized and nar-
rowed down. For this purpose, company representatives can be asked to follow a structured sequence of
steps provided in Table 7.

Table 7. Challenge analysis steps

Step Description

Step 1: Identify key challenges Identify the main challenges the company currently faces in the

areas of sustainability and digitalization.

Step 2: Rank challenges Evaluate and rank the identified challenges from the most im-

portant to the least important.

Step 3: Define functional fields Specify the functional fields (e.g., operations, marketing, hu-

man resources, finance, IT) to which each challenge belongs.

Step 4: Define required resources and capabili-
ties

Outline the resources and capabilities necessary to address
each challenge (e.g., financial investments, technological infra-
structure, employee skills, external partnerships).

Step 5: Define expected outcomes Describe the expected outcomes of the proposed solutions,
highlighting the benefits for the company in terms of efficien-

cy, competitiveness, sustainability, or innovation.

To ensure the completeness and accuracy of the data, at least two meetings with company representatives
are recommended.

Students’ Evaluation Tool

The next tool for evaluation of students is developed for the purpose to use by company tutor and univer-
sity tutor. The evaluation is based on assessment of cognitive skills (systems thinking in MICE; market
analysis skills in MICE; ethical responsibility in MICE), operational skills (strategic planning skills in
MICE; digital skills in MICE; project management skills in MICE) and behavior (sustainable decision mak-
ing; inclusive collaboration; proactive learning). The tool let the tutors assign scores based on threshold, typ-
ical and excellent level of achievement (Table 8).

Table 8. Student’s evaluation tool

Skills

Level 1: threshold achieve-
ment level (5-6)

Level 2: typical achievement
level (7-8)

Level 3: excellent achieve-
ment level (9-10)

Score

Cogpnitive skills:

Systems thinking in
MICE

The student demonstrates
a basic understanding of the
MICE ecosystem, identify-
ing some isolated compo-

nents but showing limited

The student shows

a structured understanding of]
the MICE ecosystem, cor-
rectly identifying key com-

The student presents

la comprehensive and holis-
tic view of the MICE eco-
system, clearly articulating

ponents and their functions.

how organizational, struc-
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awareness of interconnec-
tions between organizational
and strategic functions. The
view remains fragmented,
with minimal integration of
roles or systemic interac-
tions.

They demonstrate the ability
to explain relevant relation-
ships between organizational
roles and strategic processes,
though the analysis may lack
full integration or contextual
depth.

tural, and strategic ele-
ments interact dynamically.
They demonstrate systems
thinking by analysing inter-
dependencies, anticipating
implications, and applying
this insight to real-world
MICE scenarios with preci-
sion and depth.

Market analysis skills
in MICE

The student demonstrates

a basic awareness of MICE
market characteristics and
regulations, with a limited
ability to interpret market
trends or regulatory contexts.
Market research is superficial,
and understanding of EU or
international frameworks

is general and undeveloped.

The student shows a sound
understanding of MICE
market dynamics and can
apply appropriate research
imethods to analyse trends.
They demonstrate the ability
to identify and de-

scribe relevant EU and inter-
national regulations or in-
centives, though application
imay lack depth or contextual
adaptation.

The student demonstrates

a strong analytical capaci-
ty in interpreting MICE
market trends using reliable
data and advanced methods.
They integrate a detailed
understanding of EU and
international regulations and
incentives, effectively link-
ing these to strategic deci-
sion-making and industry-
specific challenges.

Ethical responsibility
in MICE

The student demonstrates

a basic recognition of sustain-
ability and ethical issues in
event planning but applies
them in a limited or general
way. There is minimal aware-
ness of environmental or so-
cial responsibility, and ethical
considerations are mentioned
but not critically engaged
with.

[The student shows

a developing ability to inte-
grate sustainable practices
and ethical reasoning into
MICE planning and deci-
sion-making. They

can identify and ex-

plain environmental and so-
cial responsibilities and ap-
ply them appropriately with-
in standard industry scenari-
0S.

The student demonstrates

a comprehensive and critical
application of sustainability
principles and ethical
frameworks in diverse
MICE contexts. They con-
sistently ap-

ply environmental and so-
cial responsibility in plan-
ning, justify ethical deci-
sions, and anticipate broad-
er stakeholder impacts.

Operational skills:

Strategic planning
skills in MICE

The student demonstrates

a basic ability to contribute to
event planning and resource
use, with limited understand-
ing of budgeting, logistics, or
strategic alignment. Event
plans may lack coherence or
feasibility, and finan-
cial/resource decisions are not
well justified.

The student

shows competent planning
land organizational skills,
applying standard tools to
design and manage events
that meet defined objectives.
Budgeting, logistics, and re-
source coordination

are adequately structured and
aligned with short-term stra-
tegic goals.

The student demon-

strates advanced capabil-
ity in designing and coordi-
nating complex MICE
levents, integrating strategic
planning, resource optimiza-
tion, and financial manage-
ment. Decisions are data-
informed, and event execu-
tion is aligned with long-
term objectives and stake-
holder expectations.

Digital skills in MICE

The student demonstrates

a basic awareness of digital
tools and technologies rele-
\vant to the MICE sector,

but applies them only mini-
mally or in a generic manner.
There is limited understand-
ing of how technology en-
hances event delivery or cli-
ent engagement, and innova-
tion is not actively pursued.

The student shows

a functional understanding of
digital and hybrid platforms,
applying

them appropriately to im-
prove event processes and
audience interaction. They
can identify and ap-

ply relevant technologies
and begin to demon-

strate innovation in selected
areas of event design or de-
livery.

The student demonstrates

a strategic and creative inte-
gration of emerging tech-
nologies—such as Al,
'VR/AR, or hybrid for-
mats—to enhance event ex-
ecution, personalization, and
engagement. They apply in-
novative solu-

tions proactively and criti-
cally evaluate their impact
on efficiency, experience,
land competitive advantage.

Project management
skills in MICE

The student demonstrates
a basic understanding of pro-
ject planning stages and can

contribute to simple tasks

The student should plan, im-
plement, and manage project
icomponents using standard
tools and methods. They re-

The student demon-

strates strong project leader-
ship and execution skills,
managing all phases from
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within a project framework.
However, project execution
may lack structure,

land feedback is noted but not
applied effectively. Adapta-
tion to change is minimal or
reactive.

spond to feedback and

make appropriate adjust-
ments, showing a growing
awareness of continuous im-
provement and adaptability
to MICE sector dynamics.

planning to evaluation

with strategic foresight.
They integrate feed-

back proactively,

drive iterative improvement,
and adapt processes effec-
tively to meet evolv-

ing industry expectations
and stakeholder needs.

Behaviour

Sustainable decision-
making

The student demonstrates

a basic awareness of ethical
and social considerations in
the MICE sector. References
to people, planet, or profit

are generalized, and decisions
show limited engage-

ment with ethical implications
or the Triple Bottom Line
(3BL) framework.

The student shows the abil-
ity to identify and ap-

ply ethical principles and
social responsibility within
MICE practices. They
demonstrate a balanced un-
derstanding of the 3BL ap-
proach and can justify deci-
sions that reflect concern
for environmental, social,
land economic impacts.

The student consistently ap-
plies advanced ethical rea-
soning and a strategic com-
mitment to social responsi-
bility. Decisions are well-
informed, reflective, and
aligned with the 3BL
framework, showing a clear
ability to balance people,
planet, and profit in com-
plex and evolving MICE
contexts.

Inclusive collaboration

The student demonstrates

a basic ability to participate in
group tasks

land recognizes the importance
of collaboration and commu-
nication. Engagement with
stakeholders or community
perspectives is minimal, and
inclusivity is acknowledged
but not actively practiced.

The student engages

in effective team collabora-
tion and maintains respectful
communication across di-
\verse groups. They can iden-
tify community interests and
stakeholder roles, and begin
to apply inclusive practices
in event planning and part-
nership contexts.

The student demon-

strates leadership in inclu-
sive collaboration, actively
fostering diverse input and
respectful dialogue among
stakeholders. They strategi-
cally engage with local
communities, support co-
creative partnerships, and
ensure that stakeholder
communication

is transparent, ethical, and
impact-driven.

Proactive learning

The student shows a basic
willingness to learn but relies
primarily on external guid-
ance. Engagement with feed-
back is passive, and adaptabil-
ity to change in the MICE in-
dustry is limited or reactive.

[The student demonstrates

a positive and responsive
learning attitude, incorporat-
ing feedback to improve per-
formance. They show the
ability to adapt to new tools,
trends, or practices in the
MICE sector with growing
confidence and independ-
ence.

The student displays a high
level of autonomy and initi-
ative in learning, actively
seeking feedback and using
it to drive continuous self-
improvement. They demon-
strate strategic adaptabil-
ity to emerging industry de-
\velopments and proactively
align their learning with
evolving global MICE de-
mands.

Total score (average):

Journal as a tool

Journaling is a reflective practice where students regularly record their thoughts, experiences, learning
progress, and emotions related to their academic work in a structured or semi-structured format. It encour-
ages students to consider what they have learned, the challenges faced, solutions found, and how their
learning applies to real-life contexts. Journaling can include various forms of reporting such as text, videos,
or photos, and serves as a tool for tracking progress over time and fostering deeper self-awareness, critical
thinking, and connection between learning and personal experience. The tutors are recommended to guide
students to reflect weekly on their work, feelings, ideas, feedback, and questions, helping them internalize
and articulate their academic journey effectively using provided templates for consistency and clarity. This
approach promotes active engagement, reflection, and growth throughout the learning process. The exam-
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ple questions for students to be answered: What did | find challenging in this project? How did | solve
it? The template of journal is provided on Table 9.

Table 9. Example of journal
Students’ names and surnames:
Name Surname
Name Surname
Name Surname
Name Surname

o

'Week No. Reporting

1. 'The remote meeting was held in Teams on Oct.1. The team members were planning the case
(link to the video of planning work uploaded in google/one drive/etc). All members were excited
about work. Brainstorming was fruitful. We generated 56 ideas (fig. 1. Photo of ideas list). We
divided the work:

a. John will do questionnaire for customer

b. Anna will collect statistical data about...

c. Lisawill...

d ..
IAgreed on deadline — Oct 7.

Fig. 1. Photo of ideas list

Questions for tutor

Self-assessment tool

The student self-assessment of skills is a reflective tool designed for students to evaluate their current
proficiency in key cognitive and operational skills related to the MICE industry. By self-rating their abilities
across behaviors such as systems thinking, market analysis, ethical responsibility, strategic planning, digital
skills, project management, ethical decision-making, inclusive collaboration, and proactive learning, stu-
dents gain a personal snapshot of their perceived strengths and areas for growth. This assessment can be em-
ployed both before and after the project as a baseline and progress tracker, helping students monitor their
development over time and fostering self-awareness in skill acquisition essential for effective event planning
and management. The structured approach encourages students to recognize practical competencies and soft
skills necessary for career readiness in the MICE sector (Table 10).

Table 10. Self-assessment of skills

Skills | |
Cognitive skills:

Behaviours that demonstrate skills Self-rating of proficiency

Not Some skill | Skilled \Very skilled
skilled

Systems thinking inlUnderstanding how different elements of an event—
MICE such as suppliers, venues, and participants—are in-
terconnected, in order to make effective planning and
management decisions

Market analysis  [Collecting and analyzing relevant market data to

skills in MICE identify trends, audience needs, and competitor offer-
ings in order to make informed decisions when plan-
hing events.

Ethical responsibil- [Understanding and applying ethical standards to en-

ity in MICE sure responsible decision-making in areas such as re-

source use, stakeholder relationships, and social or
environmental impact of events.

Operational skills:




Strategic planning |Developing long-term event plans by setting goals,

skills in MICE identifying resources, anticipating challenges, and
aligning actions to achieve successful and sustainable
outcomes.

Digital skills in Using digital tools and platforms effectively to plan,

MICE promote, manage, and evaluate events, including

online registration systems, event apps, social media,
and virtual conferencing technologies.

Project manage-  |Organizing, coordinating, and monitoring all aspects
ment skills in of event planning to ensure that objectives, timelines,
MICE budgets, and stakeholder expectations are met effi-
ciently and effectively.

Behaviour

Ethical decision-  |Applying ethical principles to event planning by en-

making suring responsible choices in areas such as resource
use, supplier selection, inclusivity, and environmental
impact.

Inclusive collabo- [Engaging with team members, partners, and partici-

ration pants from different backgrounds to foster open

communication, mutual respect, and shared owner-
ship of event outcomes.

Proactive learning |Actively seeking opportunities to learn and grow by
engaging with industry developments, feedback, and
professional resources to improve event planning and
lexecution.

Group-assessment tool

Self-assessment of group encourages students to actively reflect on their own learning progress, skill de-
velopment, and performance in MICE-related tasks, fostering greater self-awareness and responsibility for
their growth. In addition to individual reflection, students are expected to evaluate the contributions of their
group members in collaborative project work, focusing on important teamwork dimensions such as partici-
pation, responsibility, communication, cooperation, initiative, and respect for diverse perspectives. This peer
assessment is based on observable behaviors and tangible outcomes, promoting fairness, accountability, and
constructive feedback. Together, self- and peer-assessments develop critical collaboration and evaluation
skills essential for professional success in the MICE industry, where effective teamwork and ethical conduct
are vital (Table 11).

Table 11. Group self-assessment

Student”  [Description of Student involvement in the group work Each

name sur- statement

name will be
evaluated
from 1
(poor) to
10 (excel-
lent)

Self- My own contribution to work on the case study:

assessment 1. Environment analysis of the company (development of the opportunities and

threats, weaknesses and strengths)

Preparation and implementation of the research approach
Creating and planning implementation for project solutions
Writing the final project outcome

Preparing for the presentation of project outcome
Preparing the poster of the final project outcome

Respect to other team members

Participation in the group meetings and collaboration

N~ WND

Group My colleague’s contribution to work on the case study:
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member Environment analysis of the company (development of the opportunities and
name, sur- threats, weaknesses and strengths)

name Preparation and implementation of the research approach

Creating and planning implementation for project solutions

Writing the final project outcome

Preparing for the presentation of project outcome

Preparing the poster of the final project outcome

Respect to other team members

Participation in the group meetings and collaboration

=

Nk~ WN

Group My colleague’s contribution to work on the case study:

member 1. Environment analysis of the company (development of the opportunities and
name, sur- threats, weaknesses and strengths)

name Preparation and implementation of the research approach

Creating and planning implementation for project solutions

Writing the final project outcome

Preparing for the presentation of project outcome

Preparing the poster of the final project outcome

Respect to other team members

Participation in the group meetings and collaboration

NG~ WND

Group My colleague’s contribution to work on the case study:

member 1. Environment analysis of the company (development of the opportunities and
name, sur- threats, weaknesses and strengths)

name Preparation and implementation of the research approach

Creating and planning implementation for project solutions

Writing the final project outcome

Preparing for the presentation of project outcome

Preparing the poster of the final project outcome

Respect to other team members

Participation in the group meetings and collaboration

NG~ WND

Total score as average of all scores:

Digital Tools

To facilitate effective communication and data collection, educators can use a range of reliable digital
tools when conducting interviews with company representatives. The following tools are recommended:
video conferencing platforms (e.g. Zoom, Microsoft Teams, Google Meet); online survey and form tools
(for supplementary data) (e.g. Google Forms, Microsoft Forms); recording and transcription tools (e.g. Ot-
ter.ai; Zoom built-in recording).

Micro pills. How to use.

Using Micro pills for teaching and learning MICENE elements requires several steps:
1. Registration

2. Selection of the group

3. Definition of the role

4. Working with the material

To access the materials developed for the MICENE project, students and teachers must first register on
the Erudire e-learning platform: www.erudire.it. The first three steps (registration, group selection, and role
definition) are explained in detail in the “E-learning Platform Technical Guide”. Once these steps are com-
pleted, the learner can begin by clicking the button “Enter this course.”
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>,

The course content is available both on the right-hand side of the page and at the bottom.

-

By clicking on the arrow, the content could be seen in detail.

To enter a specific Micro pill module, click on the module title. In the new window, press “Start the course.”
40




In the next window, confirm again by pressing “Start course.”

The new window will pop out, and the selected module will start. The content and management of the con-
tent could be run using links on the left bar of the page, or by reading carefully from the beginning of the
page and scrolling to the bottom (the button ‘Continue’ is provided). This approach ensures the study pro-
cess is sequential and consistent.
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The module is assisted by an avatar that will provide deeper insights and instructions on the work in the
module.

T >

The best way to learn is to follow each module step by step, from the introduction through all materials and
tasks to the end.
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All information provided is arranged sequentially, and additional information can be read by expanding the
information according to the divided topics.

&

Some information is hidden under photos or pictures. To read it, simply press on each of the photos/pictures.
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Some information is provided in the hidden tabs. Thus, press on each separate tab to read the provided mate-
rial.
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After learning all the material, the knowledge will be tested by playing an escape room game. The learner
needs to enter his/her real name and start the game.

Solving the mission in the escape room, the learner should carefully follow the instructions provided by the
system.
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The learners could increase their knowledge by chatting with artificial intelligence.

Press the button ‘Start’ and chat with AL
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Al chat can provide deeper information on different topics. Click on the button ‘Click here to enter the chat’
and start your conversation.

The material of the module is uploaded in their original language — they are available in English, Italian,
Spanish, Slovenian, and Lithuanian. The language of each resource can be chosen at the beginning of the
course, when selecting the group for learning.

7. Evaluation System

The evaluation system proposed within the MICE.N.E. teaching manual plays a crucial role in ensuring the
effectiveness, coherence, and adaptability of the learning process. Unlike traditional academic assessments,
which tend to focus primarily on the retention of theoretical content, the MICE.N.E. evaluation framework
is competency-oriented and aligned with real-world performance standards. Its main purpose is to foster
deep learning, support the development of both hard and soft skills, and promote critical reflection and per-
sonal growth.
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By embedding assessment into every phase of the learning journey, the system not only measures stu-

dents’ academic progress, but also encourages accountability, initiative, and continuous improvement. In this
framework, evaluation is both formative and summative. It supports the learning process (through feedback

and coaching) and verifies the achievement of outcomes (through final assessments and deliverables).

The evaluation strategy considers the multifaceted nature of the MICE.N.E. curriculum, which integrates
theoretical instruction, practical training, teamwork, coaching interactions, and professional engagement. It
therefore combines quantitative and qualitative methods and relies on diversified tools adapted to different

types of learning experiences.

7.1 Grading System

To align with international educational standards and facilitate global student comparability, the MICE.N.E.
project recommends an international letter-grade system for assessing student performance. This system en-
sures consistency with widely recognized frameworks such as the European Credit Transfer and Accumula-
tion System (ECTS). Below is the grading system:

Percentage ECTS Equivalent Descriptor*
Range

Outstanding performance, demonstrat-
90-100% EXCELLENT (A) ing mastery of concepts, critical think-

ing, and exceptional practical applica-
tion.

Strong performance with minor errors,
80-89% VERY GOOD (B) showing advanced understanding and
effective application of skills.

Adequate performance, fulfilling min-
+50-79% (SDA)TISFACTORY imum requirements but lacking con-
sistency or depth.

Insufficient performance; does not
Below 50% FAIL (F) meet learning outcomes. Requires re-
mediation or retaking the module.

(*) Each institution shall adapt the above recommended grading system to its national system

In certain academic contexts, students who demonstrate exceptional performance, innovation, and leader-
ship potential may also receive a special distinction (e.g., cum laude, with honours), particularly if their final
grade is 95% or higher,

While this structure offers a general reference, each participating institution is encouraged to adapt it in

accordance with national regulations, credit systems (such as ECTS), and internal grading scales. Nonethe-
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less, the essential principle remains evaluation should reflect both the depth of learning and the breadth of

application.

7.2 Evaluation Criteria

The evaluation criteria are specifically designed to reflect the core pedagogical principles of the MICE.N.E.

approach. These criteria are aligned with the development of competencies—both knowledge-based and

skills-based—and are distributed across several dimensions of student engagement. This ensures a holistic
view of student performance that includes cognitive, behavioural, and affective learning outcomes.
Here is the recommended evaluation framework:

- Industry Project Performance (30%) - This criterion assesses the student’s ability to apply theoretical
concepts to real or simulated industry projects. Evaluators examine the relevance and quality of the solu-
tions provided, the depth of analysis, the use of industry standards, and the capacity to respond to com-
plex, dynamic scenarios. Particular emphasis is placed on innovation, practical feasibility, and strategic
thinking.

- Teamwork and Collaboration (20%) - Given the importance of group work in the MICE sector, students
are assessed on their contribution to team efforts, ability to communicate and negotiate, capacity to re-
solve conflicts, and overall engagement with group processes. Peer evaluations may be used to comple-
ment instructor assessments, thereby promoting transparency and shared responsibility.

- Reflective Learning and Self-Assessment (15%) - Students are encouraged to maintain journals, portfoli-
os, or digital diaries that document their learning progress, challenges, and personal development. These
reflective tools are evaluated based on the student’s capacity to engage critically with their own experi-
ences, identify areas for growth, and integrate feedback constructively.

- Coaching Feedback (15%) - The quality of student engagement during coaching sessions is also consid-
ered in the evaluation. This includes their receptiveness to feedback, willingness to engage in self-
discovery, and capacity to act on developmental suggestions. Students who show consistent progress and
openness to transformation typically perform well in this dimension.

- Professional Engagement and Participation (10%) - Active participation in workshops, seminars, and in-
dustry networking events is essential to building sector-relevant skills. This criterion evaluates the stu-
dent’s enthusiasm, punctuality, contribution to discussions, and ability to interact meaningfully with in-
dustry professionals and guest lecturers.

- Final Presentation and Assessment (10%) - At the conclusion of each module or project, students are re-
quired to deliver a formal presentation or submit a comprehensive report summarizing their findings,
strategies, and learning outcomes. This assessment focuses on clarity, organization, persuasiveness, and

the ability to respond to questions and feedback.
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This structure ensures that assessment is not limited to isolated tests or examinations but captures the

full learning journey, in line with the principles of experiential education and holistic competency develop-
ment.

It is important to note that these criteria are intended to be adaptable. Instructors and institutions may
re-balance the percentages or incorporate additional measures (such as peer review scores, instructor obser-
vations, or digital badges) depending on the context of delivery and the specific learning objectives of each
module.

Additionally, the evaluation process itself is designed to be a learning tool, not just a judgment mecha-
nism. Students receive feedback at multiple touchpoints throughout the course, allowing for real-time ad-
justments and deeper engagement. In many cases, formative feedback loops are embedded into coaching
sessions, giving students the opportunity to reflect and improve before final assessments.

7.3 Recommendations for Higher Education Institutions (HEIS)

The successful implementation of the MICE.N.E. curriculum relies not only on the dedication of individual
educators but also on the broader commitment of higher education institutions to foster innovation, collabo-
ration, and relevance in their academic offerings. In light of this, the following recommendations are intend-
ed to guide HEIs in effectively integrating the MICE.N.E. approach into their teaching models, institutional

structures, and stakeholder engagement strategies.

1. Institutional Commitment to Curricular Innovation.

Higher education institutions are encouraged to treat the MICE.N.E. program not as a one-off initiative,
but as a strategic lever for curricular modernization. Integrating its learning modules, pedagogical approach-
es, and evaluation tools into official programs of study (such as bachelor’s and master’s degrees in tourism,
event management, or business) can elevate the institution’s academic offering and align it with emerging
labour market demands.

To support this, HEIs should allocate institutional resources to curriculum reform, teacher training, and
technological upgrades. Academic boards and quality assurance committees should be involved from the
early stages to ensure that the MICE.N.E. philosophy is embedded within program design, learning out-

comes, and accreditation frameworks.

2. Embedding Work-Based Learning in Institutional Culture

MICE.N.E. places a strong emphasis on Work-Based Learning (WBL) as a pillar of student development.
HElIs are therefore encouraged to move beyond traditional internship models and adopt more structured, re-
flective, and competency-driven approaches to WBL. This includes creating formal partnerships with indus-
try actors, designing joint project challenges, and facilitating real-time learning in professional contexts.
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Institutional policies should support the recognition of WBL experiences as credit-bearing components of

academic programs, with clear criteria for evaluation and feedback. In addition, dedicated offices for career
services and business relations should be mobilized to coordinate placements, match students with relevant

projects, and monitor their learning journey.

3. Fostering Transformational Team Coaching in Academic Practice

Transformational Team Coaching (TTC) represents a pedagogical innovation that requires a shift in fac-
ulty mindset and teaching behaviour. HEIs are advised to offer capacity-building initiatives for educators—
including workshops, peer learning, and coaching certifications—to ensure effective integration of coaching
methodologies into course delivery.

TTC should be understood not merely as a soft-skills enhancement, but as a catalyst for deep learning,
student empowerment, and inclusive education. Institutions can benefit from creating faculty learning com-
munities around TTC to exchange best practices, support each other’s development, and embed coaching

culture across departments.

4. Strengthening Industry Collaboration and Ecosystem Engagement

MICE.N.E. reinforces the idea that higher education must operate within a broader ecosystem of stake-
holders. HEIs are encouraged to build long-term alliances with businesses, destination management organi-
zations, event associations, and policymakers. These partnerships can contribute to curriculum co-design,
joint research initiatives, guest lectures, mentoring programs, and knowledge transfer activities.

Institutions can also create advisory boards composed of external stakeholders who provide feedback on
program relevance and graduate employability. The more embedded the MICE curriculum is in local and in-

ternational ecosystems, the more resilient and future-oriented the institution becomes.

5. Supporting Digitalization and Sustainability as Cross-Cutting Themes

In line with MICE.N.E.’s strategic priorities, HEIs should champion the digital and green transitions within
their educational models. This includes investing in digital infrastructure, virtual collaboration tools, and e-
learning platforms, as well as developing sustainability policies that shape both campus operations and cur-
ricular content.

Faculty should be supported in integrating digital and environmental themes into teaching practices—
through professional development, access to case studies, and collaborative learning materials. These in-
vestments not only enhance the quality of MICE education but also contribute to the institution’s societal

impact and innovation profile.

6. Promoting Internationalization and Hybrid Mobility
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The transnational nature of the MICE.N.E. project demonstrates the value of international cooperation in

higher education. Institutions are advised to capitalize on EU mobility programs (e.g., Erasmus+, Blended
Intensive Programs) and digital exchange formats to offer students and staff access to diverse cultural per-
spectives, industry practices, and collaborative experiences.

By embedding hybrid mobility schemes into the MICE curriculum, HEIs can promote intercultural com-

petence, global citizenship, and strategic networking among learners and educators alike.

In summary, higher education institutions play a critical role in ensuring the continuity, scalability, and
long-term impact of the MICE.N.E. project. By aligning institutional strategies with the pedagogical, tech-
nological, and social dimensions of the program, universities and faculties can transform MICE education

into a driver of innovation, inclusion, and sustainability for the sector and beyond.

8. Practical Examples

This section provides three hands-on case studies designed to help educators effectively implement the
MICE.N.E. Teaching Manual in their classrooms. Each example integrates Work-Based Learning (WBL)
and Transformational Team Coaching (TTC) methodologies, demonstrating how theoretical knowledge can
be translated into real-world competencies.

These scenarios serve as adaptable templates for teachers, offering:

Structured activities that align with key MICE.N.E. modules.

Clear learning objectives and measurable outcomes.

Assessment frameworks that balance industry relevance with academic rigor.

Coaching and reflection techniques to foster personal and professional growth.

These scenarios illustrate three implementation models: full integration of the MICE.N.E. framework,

partial adoption of thematic modules, and complementary use of single modules. Each example includes tai-
lored learning objectives, module selections, and evaluation systems, ensuring flexibility for educators to
adapt the manual to institutional needs. By combining WBL, TTC, and competency-based activities, these

models prepare students to excel in the evolving MICE sector.

8.1 Example 1: Complementary Use of a Single Module
Description:
A short-term, intensive workshop that supplements a general MICE or tourism management course with
Module 12 (Entrepreneurship and Innovation). Students apply MICE.N.E. crisis frameworks to real-world
scenarios, focusing on adaptive problem-solving and team resilience without overhauling the original course
syllabus.
Learning objectives:

e Apply risk assessment frameworks to real-world event scenarios.

e Improve teamwork and adaptive problem-solving under pressure.

52



A

Module used:
e Module 12: Entrepreneurship and Innovation (adapted for crisis contexts).
Learning activities:
e Role-Playing: Simulate a venue evacuation during a natural disaster.
e Case Studies: Analyse historical event crises (e.g., tech failures at conferences).
WABL activity example:
e Crisis manual development with a security firm: Students work alongside event security profession-
als to:
0 Risk assessment: Identify vulnerabilities (e.g., crowd control bottlenecks, medical emergency
response times).
o Protocol drafting: Create step-by-step response plans for scenarios like severe weather evacu-
ations or cyberattacks on registration systems.
o Simulation testing: Validate protocols during a mock crisis drill at a local venue.
e Deliverable: A crisis manual endorsed by the security firm, including visual flowcharts and contact
lists for emergency services.
TTC activity example:
e Post-simulation debriefs: Coaches use guided guestioning to unpack team dynamics:
0 Emotional resilience: “How did stress affect your decision-making during the evacuation
simulation?”
0 Leadership reflection: “Did one person dominate decisions, or was collaboration balanced?”
0 Adaptive learning: “What would you do differently in a real-world scenario?”
e Peer Coaching: Students pair up to share feedback on communication styles and propose strategies
for improvement.
e Outcome: A revised personal leadership philosophy statement, integrating lessons from the
bootcamp.
Evaluation System:
e Strategic Thinking (20%): Effectiveness of crisis mitigation strategies.
e Reflective Learning (15%): Written analysis of personal performance.

e Final Presentation (10%): Revised crisis plan based on feedback.

8.2 Example 2: Partial Integration of MICE.N.E. Modules
Description:
Educators selectively integrate MICE.N.E. modules (e.g., sustainability, technology) into a broader MICE or

hospitality management program. This approach enhances existing syllabi with targeted MICE competen-
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cies, such as hybrid event planning and ethical decision-making, while maintaining the core focus of the host

course.
Learning objectives:
e Apply sustainability and stakeholder engagement principles to event planning.
e Develop digital literacy for hybrid event execution.
e Strengthen ethical decision-making through reflective coaching.
Modules used:
e Module 3: Market Definitions and Analysis.
e Module 13: Technology Development and Emerging Business Opportunities.
e Module 14: Sustainability Development and Ethics.
Learning activities:
e Seminars: Workshops on ISO 20121 standards (Module 14).
e Micro Pills: Short videos on Al tools for audience analytics (Module 13).
e Fieldwork: Visits to eco-certified venues to study sustainable practices.
WABL activity example:
e Sustainability Audit for a Local Festival: Students collaborate with a regional music festival to:
o Data collection: Measure energy consumption, waste generation, and attendee transportation
emissions.
o Stakeholder workshops: Interview vendors and sponsors to align sustainability goals (e.g., re-
ducing single-use plastics).
o0 Action plan: Propose a phased transition to 1SO 20121 certification, including cost-benefit
analysis for solar-powered stages or reusable signage.
e Deliverable: A sustainability roadmap presented to festival organizers, with prioritized short- and
long-term initiatives.
TTC activity example:
e Ethical Dilemma Circles: Coaches guide students through scenarios such as:
0 Budget vs. sustainability trade-offs: “Should we prioritize a cheaper non-recyclable material
or a costlier eco-friendly option?”
o0 Stakeholder conflicts: Role-playing negotiations between a sponsor demanding branded plas-
tic giveaways and sustainability advocates.
e Peer feedback: Students critique each other’s solutions using rubrics focused on empathy, creativity,
and feasibility.
e Outcome: A reflective essay analyzing how ethical choices impact long-term event success and
community trust.

SEvaluation system:
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e Industry Project Performance (30%): Practicality of sustainability recommendations.

e Professional Engagement (10%): Participation in stakeholder meetings.

e Coaching Feedback (15%): Insights from reflective dialogues.

8.3 Example 3: Full Integration of MICE.N.E. Resources
Description:
A comprehensive program where educators adopt the entire MICE.N.E. curriculum to structure a dedicated
MICE management course. Students engage with all 16 modules, from foundational industry analysis to ad-
vanced feedback management, ensuring mastery of both technical and transformative competencies. Sus-
tainability, digital innovation, and team coaching are embedded throughout.
Learning objectives:
e Develop comprehensive competencies in MICE management, from strategic planning to post-event
evaluation.
e Integrate sustainability, digital tools, and transformational coaching into all learning phases.
e Prepare students for leadership roles through industry-aligned projects and reflective practice.
Modules used:
e All 16 MICE.N.E. modules.
Learning activities:
e Theoretical-practical classes: Interactive lectures on hybrid event planning (Module 13).
e Group projects: Design a multi-day international conference, incorporating sustainability protocols
(Module 14) and digital marketing (Module 8).
WABL activity example:
e Live hybrid event execution: Students partner with a convention center to plan and execute a hybrid
conference. Tasks include:
0 Venue coordination: Collaborating with venue managers to design hybrid layouts (e.g., inte-
grating virtual streaming setups with in-person logistics).
0 Vendor negotiations: Securing eco-friendly suppliers (e.g., zero-waste catering, carbon-
neutral AV providers) as part of Module 14°s sustainability focus.
o Post-event analysis: Conducting attendee surveys and analyzing engagement metrics (e.g.,
virtual vs. in-person participation rates) to refine future strategies.
e Outcome: Students deliver a finalized event report, including budget adherence, stakeholder feed-
back, and lessons learned.
TTC activity example:
e Structured debriefs after each project phase, using the GROW model to assess decision-making and

emotional resilience.
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0 Goal setting: Students articulate objectives (e.g., “Improve hybrid attendee engagement by
20%”).

0 Reality check: Teams analyze challenges (e.g., “Technical delays disrupted virtual Q&A ses-
sions”).

o0 Options exploration: Brainstorm solutions (e.g., pre-recording keynote speeches as backups).
o Will to act: Commit to actionable steps for improvement.

e Reflective journals: Students document emotional responses to high-pressure scenarios (e.g., manag-

ing client expectations) and identify personal growth areas.
Evaluation System:

e Industry Project Performance (30%): Quality of event execution and client feedback.

e Teamwork (20%): Peer evaluations on collaboration during internships.

e Reflective Learning (15%): Journals documenting lessons from WBL and TTC.

e Final Presentation (10%): Comprehensive report on the end-to-end event lifecycle.

9. Conclusion and Future Perspectives

The MICE.N.E. project marks a significant evolution in the way education for the Meetings, Incentives,
Conferences, and Exhibitions sector is approached. It introduces a pedagogical and structural framework
that is deeply rooted in real-world application, personal transformation, and strategic foresight. At the core
of this initiative lies the ambition to prepare students not only to enter the MICE industry but to shape its fu-
ture, with competencies grounded in sustainability, digital fluency, and collaborative leadership.

A key contribution of the project has been the successful integration of theory and practice. The curricu-
lum’s emphasis on work-based learning and coaching methodologies bridges the longstanding divide be-
tween academic knowledge and industry needs. Students are not treated as passive recipients of information
but as active participants in their own professional development. Through real-world projects, reflective
learning, and continuous mentorship, learners develop a profound understanding of the MICE ecosystem
and cultivate the confidence and flexibility needed to thrive in complex and uncertain environments.

One of the most powerful insights gained through the MICE.N.E. experience is the transformative impact
of holistic competency development. Rather than focusing narrowly on technical skills, the program fosters
a multidimensional learning experience where intellectual rigor, emotional intelligence, teamwork, and ethi-
cal judgment all play a vital role. The curriculum encourages students to think strategically, act responsibly,
and engage empathetically with diverse stakeholders. These qualities are essential not only for event profes-
sionals but for leaders in any sector facing rapid change and globalization.

In designing this framework, the project has also reaffirmed the centrality of digitalization and sustaina-
bility to the future of MICE. These are not peripheral themes, but fundamental shifts that are redefining how

events are conceptualized, delivered, and evaluated. By embedding digital tools and environmental con-
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sciousness into every module, the curriculum ensures that learners can not only respond to these trends but

actively contribute to innovation in the sector. Students become adept at using Al for event planning, meas-
uring carbon footprints, curating hybrid experiences, and engaging audiences through digital platforms—all
while maintaining a strong ethical compass.

Equally important has been the collaborative nature of the curriculum development process. The project’s
success owes much to the meaningful involvement of academic institutions, industry partners, and interna-
tional organizations. Their combined expertise has ensured that the content remains relevant, adaptable, and
forward-looking. This co-design model is a powerful example of how education can evolve when silos are
broken down and shared ownership is embraced.

As we look to the future, several trends are likely to influence how MICE education evolves. The contin-
ued rise of hybrid and “phygital” event formats will require graduates who are comfortable navigating be-
tween physical and virtual spaces. Artificial intelligence will demand new levels of data literacy and deci-
sion-making acuity, while the shift toward regenerative and circular event models will call for a deeper un-
derstanding of ecological systems and social value creation. Furthermore, the growing importance of inter-
cultural competence, ethical leadership, and global citizenship suggests that MICE professionals must be
prepared to operate in inclusive, interconnected, and rapidly evolving contexts. Education must rise to this
challenge by becoming more interdisciplinary, learner-centered, and purpose-driven.

To ensure the sustainability and impact of the MICE.N.E. model, the next phase of implementation must
focus on institutional anchoring and ecosystem engagement. Universities should integrate the modules into
their degree programs, update internal policies to support work-based learning, and provide professional de-
velopment for educators in coaching and experiential techniques. At the same time, partnerships with MICE
businesses, industry associations, public agencies, and community organizations should be deepened and
expanded. This will not only enhance the quality of learning but also strengthen the ties between higher edu-
cation and economic development.

An important step forward will be the creation of a digital platform to host the curriculum, share best
practices, and facilitate collaboration across borders. This platform could become the cornerstone of a Euro-
pean—or even global—network of educators and practitioners committed to innovation in MICE learning.
Ongoing monitoring, impact evaluation, and storytelling will also be essential to keep the curriculum re-
sponsive, inclusive, and evidence based. In parallel, strategic dissemination efforts must target policymak-
ers, accreditation bodies, and funding agencies, with the aim of securing recognition, support, and systemic
adoption.

In conclusion, MICE.N.E. does not offer a static solution but a living framework for educational trans-
formation. It reimagines MICE training as a dynamic, integrated, and ethically grounded process, one that
cultivates not only capable professionals but reflective and responsible leaders. In doing so, it challenges in-

stitutions, educators, and students alike to embrace a future where education is experiential, global, and
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deeply human. The legacy of this project will be measured not only by the number of graduates it produces,

but by the values, insights, and innovations they carry forward into the world.
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